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November 25th-26th, 2011

Conference Centre, Aston University, Birmingham, UK
Learning: a Public Good or a Private Commodity?      
Introduction

The following captures merely the outline of the conference, but we intend to build on this next year in a significantly enhanced publication which will allow for longer contributions about the conference themes, and from delegates focusing on their particular contribution. To whet your appetite, an example of how a longer contribution may be constructed is included here – see André Koffeman’s essay below.
The conference benefited from three Keynote addresses – a brief description of these is below.
Higher Education in Crisis of Capital and Labour,  Glenn Rikowski,  University of Northampton
An aim of this keynote was to provide a conceptual underpinning which we were able to use as a reference point for dialogue during the conference. 

Starting with a critique of Gove’s policies for the basis of their effects on schools and on universities, drawing particular attention to Marx’s theory of surplus value, by which labour increases the value of commodities, on the basis of the nature of the commodification of consultancy contracts and what he termed ‘junk research’. This was followed by examining student employability and work readiness in terms of the social production of labour power, with this, rather than the excitement of learning, becoming the predomiant value and part of the more general marketisation of higher education. 

Some positives were seen, such as the radicalisation of some through industrial action, and the concept of the student as produces at the University of Lincoln, as well as experiments with pedagogy elsewhere
Learning: a Public Good or a Private Commodity?  A Teaching Council’s Perspective, Tony Finn, Chief Executive, The General Teaching Council for Scotland.
The question was posed - can public learning benefit from business and commerce?     While there is a risk of developments being technology driven, there are examples  of benefits gained through commercial links in terms of the use of technology, of mobile devices etc.  However, we should remember that while some companies are involved for charitable reasons, others are in it for commercial reasons. 
The answers are not obvious or simple. In Sweden there have been ‘free schools for some time though they have slipped back in performance and, as in the USA, problems have emerged. 
The meaning of teacher professionalism was examined by reviewing the place of Teaching Councils, recognising that some, in Scotland for example, are increasing in power while others, as in England, are not. It was noted that a number of English teaching qualifications are not recognised in Scotland. 

A range of the markers of professionalism, such as payment levels, performance, expertise, qualifications, membership of a professional body, and following guidelines of an accepted profession were discussed. It was pointed out that a range of approaches are being developed in different countries. Australia was seen as valuing ethical standards by using a recognised body of learning from research in the interests of others. Re-registration of teachers has been introduced in some countries, and Scotland is planning to introduce the requirement of a professional  update, though success of such schemes across the world has varied. 
Opportunities for change, it was suggested that teachers’ Masters based research is not disseminated as widely as it should be with reports to Governors, shared to build a body of knowledge in other professions, and to Ofsted [inspectorate in England] which should ask about engagement in teacher research.  A culture change was called for, in which teaching is problematised and teacher research expected and valued by Headteachers and systematised through performance management processes, for example. For this to happen, there should be an independent body setting its own (holistic) standards – which might be extended to teacher educators. The paradox of professionalism being associated with regulation was related to the importance of public perception of teachers.
Learning: a Public Good or a Private Commodity? The Perspective from a Public-Private Partnership, Jackie Main, and Dr Victoria Crane, Kaplan International Colleges
The involvement of a private company was presented as a partnership complementing HEI provision. In particular, examples were given of Kaplan recruiting students to support progression into UK HEIs. These involve partnerships with UK universities, 35+ pathways - Kaplan International Colleges welcomed the QAA [Quality Assurance Agency] process being extended to private companies such as theirs (their programmes are not normally university validated) – and similar partnerships in other countries. The various dimensions of partnership were described, such as access to resources, staffing, guarentees of progression onto university courses and other sefvice level agreements.  HEIs were seen as benefiting by gaining guaranteed student numbers, expertise in working with international students, pedagogy and customer care. It was recognised that partners had to be chosen with care as there were examples of culture clashes. A positive example of a partnership was described in detail; here Kaplan have designed a curriculum, their own model of pedagogy, train staff, and have student service teams, as well as 27 classrooms and a lecture theatre.
There were also over 20 presentations and workshops.  Some of these are being submitted for publication, so only brief details are included below, preceded by a list of those available here.

	Student attainment: an issue to merge vocational training with academia; Lena Geijer, Department of Education, University of Stockholm, Sweden.
	4

	Tat Heung Choi, Department of Education Studies, Faculty of Social Sciences, Hong Kong Baptist University, Kowloon Tong, Hong Kong
	4

	Developing a shared knowledge base for the pedagogy of initial teacher education; Sue Field and Anja Swennen Canterbury Christ Church University England; VU University Amsterdam Holland.
	5

	Exploring the professional development needs of new teacher educators situated solely in school: pedagogical knowledge and professional identity; Elizabeth White, School of Education, University of Hertfordshire, England. 
	5

	Salting the salt. The function of Mimesis in CPD; André Koffeman, University of Amsterdam, Holland.
	5

	The future role and purpose of university and training industry partnerships to deliver progressive and meaningful accredited professional learning for the 21st Century workplace; Steven Coombs

School of Education, Bath Spa University; Maureen Lee, Best Practice Network, Bristol, England.
	6

	 Life After 14-19 – Reinventing Professional Identities beyond the Consortium; Emma Brown

14-19 Consultant Buckinghamshire County Council and Institute of Education, University of London, England 
	6

	CPD Impact and Career Trajectory: chicken or egg? Bob Burstow, Kings College, University of London. UK. 
	7

	Autonomy and development: How teachers’ professional autonomy has impact on teachers’ continuing professional development; Wieland Wermke, Dept. of Education, Stockholm University, Sweden. 
	7

	The ripple effect: reflections on the evolving CPD leadership practice in one UK region; Dr Linda Devlin, CeDare Research Centre, School for Education Futures, University of Wolverhampton, England
	8

	Budget cuts put the Scottish CPD Framework at risk? Implications for Higher Education and teacher professional learning; Jim O’ Brien, University of Edinburgh, Scotland
	8

	Coaching and MA Dissertation Supervision - A Comparative Exploration; Julia Tanner Independent Education Consultant, England
	9

	Changing Mindsets: The Benefits of Implementing a Professional Development Model in Early Childhood Settings in Ireland’ Dorothy J McMillan, Glenda Walsh, Colette Gray, Karen Hanna, Sheelagh Carville and Owen McCracken, Stranmillis University College,  College of Queen’s University, Belfast, N. Ireland
	9

	DIY CPD: how to use the outdoors as a learning resource and improve writing outcomes; Isobel Hopwood-Stephens and Steven Coombs, Bath Spa University, England
	9

	Autonomy and development: How teachers’ autonomy has impact on teachers’ CPD;  Wieland Werke and Gabriella Höstfält,  University of Stockholm, Sweden
	10

	 “An Attack on Professionalism”:  A study of the effects the sheep dip approach versus the professionals choice of CPD activities; Lynn Senior, University of Derby, England.
	10

	Untying the Gordian knot: unravelling the neo-liberalist educational context; Ewan Ingleby

School of Social Sciences and Law, Teesside University, England
	11

	Education as a public good;  Keshinro,O.Tola, Department of Technical Education, Adeniran  Ogunsanya College of Education, Oto/Ijankin, Lagos, Nigeria &  Tola Olujuwon, Department of Educational Foundations & Administration, Adeniran Ogunsanya College of Education, Oto/Ijanikin, Lagos, Nigeria.
	11

	 Methodology research design and ideological constructs; Helen Mitchell, University of East London, England
	13

	Working as an independent academic / CPD consultant. Tony Rea, Freelance Academic, England
	13


Student attainment: an issue to merge vocational training with academia.  

Lena Geijer, University of Stockholm, Department of Education, lena.geijer@edu.su.se  
Reforms in Teacher Education seem to be an international issue where the assumption is that education improves when teaching improves. This paper draws on different research traditions to explore linkage between previous research within the conceptual framework of International Professional Development in Higher Education, teaching quality and student attainment. Like teacher education, police education, nurse education and military education have all become graduate professions in recent years, and there has been a tension between the commission of the academicians to enhance knowledge of skills and the professionals to gain access to scholarly learning. The quality of education has been questioned and as well as the impact and the consequences the government decision, some years ago to make for instance nursing an all graduate profession. Critics are claiming that the academization of nursing has resulted in nurses losing or at last downgrading what were once seen as an essential characteristics of the profession like caring, compassion and of teachers the lack of mastering the classroom interaction. Most vocational training that changes to an all graduate profession are expected to rise student attainment but the subject of methodology of teaching were held by practitioners as they were recruited to the seminars because of proven skilled in trade, and now private boards of schools advocate the reclaiming  of  seminars of teachers training. The aim of this paper is to analyse how learning and development of competence by focus group discussions over time enhance an issue in Higher Education. The aim is also to discuss what is understood by the process of academization by the professionals involved in the reform and what aspects of role and identity are discussed by the professionals. The study uses theoretical concepts of socio-cultural theory of mediated action to analyse data and using notions as dialogicality, alterity, intersubjectivity, mastery, appropriation, practical consciousness and discursive consciousness. For this, a model influenced by action research and ethnographic research was created. Data consists of fifteen focus group interviews, forty individual interviews and fiftyfour days of observations in the field of medicine, pre-school and school as well as recorded focus group-discussions in seminars, in the field of leadership and management some eighteen focus group interviews, two years of participation in seminars, monthly, were collected. The results show that when interacting in interdisciplinary discussions emotional aspects arouse and professional judgements and professional accountability and responsibilities are questioned on the base of professionals’ competence. Also the consequences drawn from data in the study motivate using focus group discussions in Higher Education in order to prepare the students to take part in the development of competence in the field of practice. The focus group discussions as a model of development of competence can hereby generate an arena of reflections in practice in order to rise   students’ attainment.  

Giddens, A. (1993 ) New Roles of Sociological Method. Cambridge, Polity Press.

Wertsch, J. (1998) Mind as Action. New York, Oxford University Press.

Denzin, N. (1984/2011) #The dynamic nature of  emotions in educational leadership’.(eds. Day, C.& Lee, J.) New Understanding of Teachers’ Work. Professional Learning and Development of Schools and in Higher Education. New York: Springer
Autobiographical reflections for personal and professional development in teacher education 

Dr. Tat Heung Choi, Department of Education Studies, Faculty of Social Sciences, Hong Kong Baptist University, Kowloon Tong, Hong Kong, thchoi@hkbu.edu.hk 
The principle that teacher development is a life-long process when seeking to develop professional competencies underpin this research.  With the changing views of teacher education as background, the benefits to teachers associated with practice-oriented knowledge are predicated on a measure of empowerment through narration, self-expression and reflection.  A life story may represent the outward articulation of a teacher’s inner scrutiny, and demonstrate the ‘we-experience’ arising out of its social structures and processes.  Using autobiography as pedagogy, this research focuses on what a particular teacher’s narrative is expressing, how it is demonstrating that belief or life value, and why this process is worthwhile for personal and professional development.  Such an autobiographical approach to ‘learning to teach’ is itself one response challenging the more traditional view of teacher education focusing primarily on paradigmatic knowing.
Bayer, M., Brinkkjaer, U., Plauborg, H., & Rolls, S. (2009). Teachers' career trajectories and work lives. Dordrecht: Springer.

Bruner, J. (1985). Narrative and paradigmatic modes of thought. In E. Eisner (Ed.), Learning and teaching the ways of knowing (84th Yearbook of the National Society for the Study of Education, Part II, pp. 97-115). Chicago: University of Chicago Press

Chan, D. (2003). “Learning to teach” and teacher development: Insights from the narrative therapy approach. Educational Research Journal, 18, 1, 1-16
Developing a shared knowledge base for the pedagogy of initial teacher education

Sue Field and Anja Swennen, Canterbury Christ Church University, UK; VU University Amsterdam, s.e.Field8@canterbury.ac.uk 
This workshop explored how teacher educators develop their pedagogy of initial teacher education, and what this may look like in practice, which is acknowledged as an under-researched area. As it remains largely undocumented, it is unclear how teacher educators gain the insights to move beyond their knowledge of how they teach their subject(s) in school, to how they can teach how to teach this to others – with the desired outcome being that others will learn how to teach. Notwithstanding a lack of specific training or qualifications within teacher education systems globally, and with recent calls (from John Loughran, amongst others) for ‘teaching’ to be recognised as a discipline in its own right, what then is the evidential/knowledge base which underpins teacher educators’ understandings and developing practice? This workshop set out to explore these issues with teacher educators in order to draw out any possible shared understandings of what might constitute the knowledge base for the pedagogy of initial teacher education.

Exploring the professional development needs of new teacher educators situated solely in school: pedagogical knowledge and professional identity

Dr. Elizabeth White, School of Education, University of Hertfordshire, e.j.white@herts.ac.uk
This paper investigates the experiences of secondary teachers within their workplace as they take on the role of leading subject knowledge development days for small groups of student teachers through a case study approach. Semi-structured interviews, the reflective journals of these teachers and the evaluations of the days by the student teachers were used as the data gathering methods; the teachers involved were ‘conversational partners’ in the research (Rubin and Rubin, 2005:14). Themes were recognized that characterized the developing perceptions and practices of these new teacher educators. The findings reveal a number of professional development needs of new teacher educators situated solely in school, some similar with those situated in Higher Educational Institutions (McKeon and Harrison, 2010) including fostering an understanding that modelling needs to be made explicit to student teachers (Lunenberg et al., 2007). This has important implications with the introduction of Teaching Schools with responsibilities for educating student teachers in England (DfE, 2010). Suggestions are shared for nurturing teachers taking on this additional role as they develop their new identity and professional knowledge and skills whilst not situated geographically within a local community of practice.
Salting the salt. The function of Mimesis in CPD. 

André Koffeman, University of Amsterdam, Holland A.Koffeman@uva.nl
When teachers finish initial training and start their professional life, much (if not most) of their learning is prompted by personal experience. By definition, this professional learning is finite: the teacher’s context limits his learning potential (e.g. Van de Grift, 2009, 2010). This workshop explored the nature of teacher learning by proxy: how the presence or absence of significant others affected personal development. Drawing on the philosophical work of Girard and Ricoeur it is argued that the presence of role models not only influences teacher behaviour (Bandura, 1977), but also affects the will to learn. In his Mimesis Theory, Girard (1965, 1979) explains that while people may think they see the world from an objective and autonomous position, the way they address and perceive that world is very much influenced by the people around them: people  have a natural tendency to imitate other people’s desires. What implications does that have for CPD?
Bandura, A. (1977). Social Learning Theory. New York: General Learning Press.
Girard, R. (1965), Deceit, Desire , and the Novel.  Baltimore: Johns Hopkins University Press.

Girard, R. (1979), "Mimesis and Violence: Perspectives in Cultural Criticism.”  Berkshire Review 14: 9-19.
Van der Grift, W. (2009), “Reliability and validity in measuring the value added of schools”. School Effectiveness and School Improvement, 20, 2, pp. 269-285.

Van de Grift, W. J. C. M. (2010). Ontwikkeling in de beroepsvaardigheden van leraren [Development in teachers’ professional skills]. Eindhoven: Lecturis.
The future role and purpose of university and training industry partnerships to deliver progressive and meaningful accredited professional learning for the 21st Century workplace

Dr.Steven Coombs, School of Education, Bath Spa University, Maureen Lee, Best Practice Network, Bristol, England; s.coombs@bathspa.ac.uk 

This paper explores the conceptual framework of “professional learning partnerships” as a means for developing accredited continuing professional development (CPD) with the private sector (Coombs & Simon, 2011). The applied research focuses on identifying the pedagogical and work-based learning benefits of developing a bespoke collaborative partnership between a University CPD Department and a private training and consultancy organisation. Collaborative provision in England is governed by a code of conduct by the Quality Assurance Agency (QAA, 2010) for Higher Education. This partnership will be reviewed within the CPD Department’s interpretation of this QAA framework and benchmarked against the pre-validated provision of the Professional Masters Programme. The partnership has also explored the potential for knowledge transfer (Mowery et al, 1996) between key stakeholders including: schools, private trainers, and the university sector.

Life After 14-19 – Reinventing Professional Identities beyond the Consortium 
Emma Brown, 14-19 Consultant Buckinghamshire County Council and Institute of Education, University of London, ebrown239@yahoo.co.uk
In light of the slow demise of the 14- 19 policy agenda, and the apparent mass abandon of the Diplomas, the newly equipped workforce has been seeking strategies for adaptation and reinvention. Training frameworks for these practitioners (developed and delivered by the Specialist Schools and Academies Trust in collaboration with Learning and Skills Improvement Service) stressed collaboration across consortium structures and with little reference to the Professional Attributes designed jointly by the (Teacher Development Agencey) TDA and Lifelong Learning UK (LLUK). As the Coalition Government concentrate policy energy on the expansion of the Academies programme and funding is realigned away from agencies and into institutions, the impact of these rapid policy changes on practitioners has largely been ignored.
This research examines the initial outcomes of doctoral research conducted amongst the first tranche of practitioners in Gateway One and Two (2008 – 10) consortia engaged in the process of planning and implementing the Creative and Media Diploma. Using a combination of interviews and surveys the research sought to map and subsequently analyse the changing environments, professional interactions and applied pedagogies demonstrated by practitioners located in both schools and colleges. 
The research poses uncomfortable questions about the skills required to deliver the diploma, the impact of significant investment in workforce development and the experience both of living through radical reform and coming out the other side. In the ‘liquid’ modernity of Bauman’s imagining, is the Diploma Practitioner the ultimate professional chameleon?

Allan, J., Ozga, J., and Smith, G., (2009) Social Capital, Professionalism and Diversity, Sense Publishers, UK

Bauman, Z., (2007) Liquid Times, Living in an Age of Uncertainty, Polity, UK

Lumby, J., and Foskett, N., (2005) 14-19 Education, Sage, UK

Raffe, D., and Spours, K., (2007) Policy-making and Policy Learning in 14-19 Education, Bedford Way Papers, 26, Institute of Education, UK
CPD Impact and Career Trajectory: chicken or egg?

Dr. Bob Burstow, Kings College, University of London, England. Bob.burstow@kcl.ac.uk 
This research is an examination of the findings from data collected bridging the first ten years of this century.  The original dataset was collected during research into the impact of a successful bid under the National Grid for Learning (NGfL), which resulted in an in-house cpd programme for the improvement of the use of ICT across the curriculum, devised as an extension of the Joyce and Showers (1980) model.  Staff sampled included participants and non-participants, change enthusiasts and change resistors.  Initial interviews were conducted pre- and post-intervention. Ten years on, all the original participants, who were still in employment, were contacted and re-interviewed.  From analysis of the data from this small sample, indicators emerged inter-relating CPD impact, professional career trajectory and personal attitudes.
Brown, S., & McIntyre, D. (1993). Making sense of teaching. Milton Keynes: Open University Press.

Eraut, M. 2008. How Professionals Learn through Work. Brighton: SCEPTrE.

Huberman, M. 1995. Professional careers and professional development: some intersections. In: Guskey, T. R. & Huberman, M. (eds.) Professional development in education: new paradigms and practices. New York: Teachers College Press. 

Joyce, B. & Showers, B. 1980. Improving In-service training: the message from research. Educational Leadership, 37, 379-85
O'Brien, J. 2009. The never-ending story: from INSET to Professional Development to... Professional Development in Education, 35, 1 – 4
Olson, J. (1992). Understanding teaching: Beyond expertise. Milton Keynes: Open University Press.

Snoek, M. 2010 Scenarios for the future of the teaching profession. Paper presented at the ipda conference  Aston University, Birmingham, November

Watson, D. 2006. Understanding the relationship between ICT and education means exploring innovation and change. Education and  Information Technology, 11, 199-216
Autonomy and development: How teachers’ professional autonomy has impact on teachers’ continuing professional development

Wieland Wermke, Stockholm University, Dept. of Education, Sweden.
This paper aims to develop a model in order to compare and relate different forms of teachers’ professional autonomy in different national contexts and different periods of time. In order to understand and explain collective behaviour and beliefs of teachers it requires a theoretical approach that relates the imperatives and constraints of their pedagogical practice to their work in a state-regulated organisation as the school. This builds a field of tension teachers have to act in. Drawing on a governance perspective and building on considerations on curriculum evaluation, the article argues that teachers’ autonomy is a crucial aspect that has to be conceptualised in its national and historical context. It presents an examination of the teaching profession from both an individual and collective perspective: The concept of professionality represents the former and professionalism the latter. In both dimensions teachers’ autonomy, given by curriculum evaluation, can then be regarded as extended and restricted, but not necessarily at the same time. This perspective informs discussion of different forms of autonomy (with restricted/extended autonomy in professionality/professionalism) in relation to each other Building on this  a conceptualisation of teachers’ CPD is developed  through relating it to school governance and to the aspect of teachers’ autonomy. Autonomy is seen as a crucial mechanism steering teachers’ CPD. Furthermore it has to be seen both are guiding for the profession itself and the individual teachers’ professionality.
The ripple effect: reflections on the evolving CPD leadership practice in one UK region.

Dr Linda Devlin, CeDare Research Centre, School for Education Futures, University of Wolverhampton, England. . l.devlin@wlv.ac.uk  
CPD leaders have an increasingly wide remit but are they equipped to address the evolving policy agendas? Their extended role has never been more evident than over the past five years as they are tasked to meet a range of professional development needs, from supporting teachers who are studying at masters level to the specific skills training of the wider workforce, within in a tightening economic context. Over the past five years CPD Leaders from Local Authorities, HEIs and schools, supported by the Teacher Development Agency have been working, at a regional level, to develop and support CPD leadership practice.  The paper is based on research undertaken over four cycles of evidence gathering in relation to the development plan priorities of the strategic CPD leader research and development group. It will explore the concept of a CPD leadership community and the ripple effect of shared values, effective and reflective practice and on sustainable approaches to CPD leadership across one UK region. It will highlight some of the key social factors of persuasion and persistence that are demonstrated by effective CPD leaders.

Eraut, M. (1994) Developing Professional knowledge and competence London: Falmer Press

Schon, D. (1987) Educating the Reflective Practitioner. San Francisco, CA: Joey Bass.

Wenger, E. (1998) Communities of Practice: Learning, meaning and identity. Cambridge: Cambridge University Press.
Sharing emergent information on Teaching School Alliances (TSAs)  - their potential and challenges:

Slides available on the ipda website

Budget cuts put the Scottish CPD Framework at risk? Implications for Higher Education and teacher professional learning.

Prof. Jim O’ Brien, University of Edinburgh, Scotland Jim.obrien@ed.ac.uk 

This research considered how the global financial recession has impacted in Scotland in a context where the Scottish budget is determined by formulaic block grant arrangements from the Westminster Treasury. With teacher CPD no longer ring-fenced some LAs have abandoned Post-Graduate professional development programmes such as the Scottish Qualification for Headship (SQH) and agreed that recruitment to the Chartered Teacher scheme be suspended. A pay freeze and a re-drawing of existing conditions of service for teachers is deemed essential by some policy-makers. The Scottish government and stakeholder reaction to the CPD related proposals contained in the January 2011 published Report of a review of Teacher Education, conducted by Donaldson (former Chief HMIe), will offer insights into the implications for the career and professional learning of teachers and teacher educators of policies including the resulting capacity issues in higher education. 

Donaldson, G. (2010) Teaching Scotland's Future. Report for Scottish Government (Edinburgh)

Fenwick, T. (2010) Bold, rude and risky: Rethinking educational professionalism. Scottish Educational Review, 42 (2), 19-32.

Hartley, D. (2010) 'Rhetorics of regulation in education after the global economic crisis'. Journal of Education Policy, 25 (6), 785-791.

Coaching and MA Dissertation Supervision - A Comparative Exploration

Julia Tanner Independent Education Consultant, England.  juliatanner@live.co.uk
The purpose of this workshop was to explore the similarities and differences between coaching and supervision of MA dissertations. I am an experienced M level dissertation supervisor, and while studying recently for a qualification in Organisational Coaching, was struck by the parallels between the two processes. In this workshop. Some basic principles of coaching (Wilson, 2007) were outlined in this session, and then an activity which enabled participants to explore the relationship between coaching and dissertation supervision was facilitated. Participants were able and to consider the value of coaching approaches in this context.
Wilson C (2007) Best Practice in Performance Coaching: a Handbook for Leaders, Coaches, HR Professionals and Organisations

Changing Mindsets: The Benefits of Implementing a Professional Development Model in Early Childhood Settings in Ireland’

Dorothy J McMillan, Glenda Walsh, Colette Gray, Karen Hanna, Sheelagh Carville and Owen McCracken, Stranmillis University College, a College of Queen’s University, Belfast, N Ireland.  d.mcmillan@stran.ac.uk 
This research examines the effectiveness of a Professional Development Model (PDM) devised as part of a research project (Walsh G, Gray C, McMillan D, Hanna K, McCracken O and Carville S (2011) Professional Development for Early Childhood Professionals: Examining Pedagogy in Early Childhood. Department of Education and Science, Dublin) carried out to support early childhood professionals in Ireland in enhancing their pedagogy. The PDM was constructed on a socio-cultural theoretical framework whereby Vygotsky’s (1981) Zone of Proximal Development was applied in the context of early years professional development. The study was qualitative in design and involved case study interviews, use of reflective diaries and observations of the settings using the Quality Learning Instrument (QLI) (Walsh and Gardner 2005) to evaluate the quality of the learning experience before and after using the PDM. Overall the findings would suggest that implementation of the PDM had benefits at personal and professional development level and also at early years setting level. However, benefits to the early years professional community were limited and the paper makes recommendations regarding the potential role of the PDM in the construction of a strong early years professional community of practice in Ireland. 
Vygotsky L (1981) ‘The genesis of higher mental functions’ in JV Wertsch (ed) The concept of activity in Soviet psychology. New York: Sharpe

Walsh, G. and Gardner, J. (2005) ‘Assessing the Quality of Early Learning Environments’. Early Childhood Research and Practice, 7 (1) 
Warford M (2011) ‘The zone of proximal teacher development’. Teaching and Teacher Education 27 pp252-258

DIY CPD: how to use the outdoors as a learning resource and improve writing outcomes

Isobel Hopwood-Stephens and Dr Steven Coombs, Bath Spa University, England. Isobel_Hopwood@yahoo.co.uk

The researchers evaluate and present a pedagogical framework for stimulating writing in infant school children through enhanced creative use of the school grounds, and set in the literature of outdoor learning more generally.  A five-part topic structure with sessions linked by a narrative thread (Heathcote and Bolton, 1996) is introduced as a potential CPD framework with an overarching rationale. An overview of the framework’s content, activities and use of the outdoors is given, and placed in context with previous research regarding the benefits of outdoor learning (Murray and O’Brien, 2005) and its impact on attainment within the classroom (Dismore and Bailey, 2005). A mixed methodology of interpretivism, action research, case study and grounded theory led to findings that the children increased their enjoyment of writing, and that the quantity and quality of this increased.  The implications of this for the value of the Forest School model of teaching  specifically, and of kinaesthetic learning more generally are discussed, with  implications drawn reagarding using this as a potential CPD framework in other settings. 
Heathcote, D. and Bolton, G. (1996) Drama for learning: Dorothy Heathcote’s Mantle of the Expert Approach to Education. Heinemann: UK.

Dismore, H. and Bailey, R. (2005) “If only”: outdoor and adventurous activities and generalised academic development. Journal of Adventure Education and Outdoor Learning, 5 (1): 9-20.

Murray, R. and O’Brien, L. (2005) Such enthusiasm – a joy to see: an evaluation of Forest School in England. London: New Economics Foundation.
Autonomy and development: How teachers’ autonomy has impact on teachers’ CPD
Wieland Werke and Gabriella Höstfält,  University of Stockholm, Sweden. Wieland.wermke@edu.su.se 

The contribution wants to contribute to further conceptualisation of teachers’ professional development in different national contexts. It proposes that teachers’ different qualities of professional autonomy have relevant impact on teachers national professional development cultures. In a first step a model will be developed in order to compare and relate different forms of teachers’ professional autonomy in different national contexts. In order to understand and explain collective behaviour and beliefs of teachers it requires a theoretical approach that relates the imperatives and constraints of their pedagogical practice to their work in a state-regulated organisation as the school. This results in a field of tension teachers have to act in. The contribution argues that teachers’ autonomy is a crucial aspect of the profession and it differs in different national context. It presents an examination of the teaching profession from both an individual and collective perspective: The concept of professionality represents the former and professionalism the latter. In both dimensions teachers’ autonomy can then be regarded as extended and restricted, but not necessarily at the same time. In a second step, the models implications will be discussed in relation with teachers’ CPD. On the basis of an empirical study of Swedish and German teachers’ CPD culture it will be theorized on how different qualities of autonomy teachers have in different national contexts forms their CPD culture. 

Evans, L. (2008) Professionalism, professionality and the development of educational professionals. British Journal of Educational Studies, 56(1), 20-38.

Hopmann, S. (2003) On the evaluation of curriculum reforms. Journal of Curriculum Studies, 35(4), 459-478.
Hoyle, E. 2008. Changing conceptions of teaching as a profession: Personal reflections. In:  Teaching: Professionalization, development and leadership. eds D. Johnson & R. Maclean), Springer, Dordrecht, pp. 285-304. 

Wermke, W. (2010) Professional development in context. Teachers’ Professional Development Culture in Germany and Sweden. Professional Development in Education ifirst), 1-19.
“An Attack on Professionalism”: A  study of the effects the sheep dip approach versus the professionals choice of CPD activities

Lynn Senior, University of Derby, England.  L.Senior@derby.ac.uk
The introduction in 2007 of the new regulations for teachers, trainers and tutors by Lifelong Learning UK and the subsequent requirement, by the Institute for Learning, to complete a minimum of 30 hours of CPD per annum to maintain a “license to teach” has led to many staff in the lifelong learning sector having CPD “done” to them by their employer rather than staff having autonomy and choice.  This paper examines this perceived attack on professionalism through a comparative study of those who choose their own CPD and those who are developed using a “sheepdip approach”

Untying the Gordian knot: unravelling the neo-liberalist educational context
Dr Ewan Ingleby, School of Social Sciences and Law, Teesside University, England, e.ingleby@tees.ac.uk 
Recent work published in Professional Development in Education (Lieberman, (2009), and Minott (2010)) and presented at IPDA conferences (Urban, 2009), reveals the complexity of learning communities in neo-liberal societies like the UK. Drawing on the work of Durkheim, Weber, Marx, Bourdieu, Habermas, and Foucault, this paper explores the neo-liberalist higher educational context. This educational arena is likened to the Gordian knot due to its complexity. The educational developments within this context appear to be tied together by philosophical strands that are based on marketisation, decentralisation/devolution, choice, competition, and the setting of accountability criteria such as standards and high stakes testing. The consequences of neo-liberalism for higher education are interpreted through a textured analytical approach that draws on the work of key thinkers in the social sciences. The paper develops the work of Tummons (2011) by considering the challenges of developing reflective practice in the UK higher educational context.
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Education as a public good

Keshinro,O.Tola, Department of Technical Education, Adeniran  Ogunsanya College of Education, Oto/Ijankin, Lagos, Nigeria & Tola Olujuwon, Department of Educational Foundations & Administration, Adeniran Ogunsanya College of Education, Oto/Ijanikin, Lagos, Nigeria,  cenduserve@yahoo.com; femkesh@yahoo.com
It is argued that Education must be a public good due to the benefits accrued from education which has made the Nigerian government regard Education as an instrument “per excellence” for effecting national development and made it a shared responsibility of the Federal, States and Local Governments.  In addition, the Government has acceded to conventions on education and domesticated the rights to education.  It is argued that Education as a right of individuals must be protected and must not be traded with the highest bidder and that the society will benefit more if education is a public good.

Education is regarded as an instrument for effecting national development and as a right of every individual (FGN, 2004), was first recognised by the United Nations (UN) in 1948 (Njoku 2007). Therefore, under the Educational Objectives of the Nigerian 1999 Constitution, it is enshrined that:

Government shall direct its policy towards ensuring that there are equal and adequate educational opportunities at all levels. This involves striving to eradicate illiteracy by, when practicable, providing, free, compulsory and universal Primary Education, free Secondary and University education, and free adult literacy programmes.
Nigeria has also accepted a range of UN Articles, acknowledging that education helps the individual to attain his potentials and self fulfilment within his own society (Akinkuotu, 2001; Olujuwon, 2006). Thus education can be the aggregate of all the processes by which a child or young adult develops the abilities, attitudes and other forms of behaviour which are of positive value to the society in which he lives (Fafunwa,1984 & Imana,2011). This is in line with universally accepted goals of education which is aimed at producing individuals that are responsible to themselves and the country, thoughtful, enterprising and be a major player in the social, economic and political arena of their country.

Therefore, education yields high returns to the well being of the entire family and indeed to the future generations in terms of healthcare, nutrition, children’s education, family economy security and peace (UNICEF 2004). As a product, it brings about a change in behaviour, while education as a discipline is deemed a body of organised knowledge which seeks to answers questions of what? Why? How? Who ?. Accordingly, the functions of higher education are at the core of existence of societies and cannot be over emphasised as highlighted by Task Force on Higher Education and Society (TFHES, 2000). Higher education helps in
1. absorption and dissemination of knowledge through research and teaching, since institutions are seen as the incubators of ideas.

2. manpower development by creating knowledgeable workforce with professional, technical and managerial skills that would drive developmental processes

3. building the character and morals of an individual, by inculcating ethical and moral values that enable an individual to make necessary attitudinal changes for socialisation processes and enhancing transformation of the societies and enhancing societal values

4. nation building, nationalism and governance by producing a better citizenry that would drive the political and economic, social activities of that society.

5. the well being of an individual and that of the society and the benefits are enormous.

However, the cut in education budgets in countries, either due to bad governance or economic recessions, or merchantlist tendencies of organisations and co-operations has made education to be available to the highest bidder instead of the social demand approach of education, whereby education become an export commodity of industrialised nations.

The moment there is an arbitrary increase in school fees, it is usually met by stiff resistance, since the populace believe the increase is unjust and that these schools being public institutions are financed by tax-payers money. Also, that increase in school fees is a ploy to deny indigent students from getting quality education.  A vivid example was the public outcry on the 12th of October 2011 against the decision of the Management of a State University to huge increases in school fees for 2011/2012 Academic session These led to demonstrations, closure of schools and at the end of the day, the government had its way.

The definition offered by Marginson (2004) on education as a public good is enlightening that “public goods in higher education as goods that have a significant element of non rivalry and/or non-excludability and goods that are made broadly available across populations. Goods without these attributes are private goods.” 
Furthermore, Tilak (2009)   has listed some conditions of public goods in that: 

1. It must be financed from a country revenues and not dependent on market forces or students fees. 

2. It is available to all who needs it and not subjected to competition while private goods on the other hand are not available to all and are subjected to principles and market forces (Tilak, 2009).

It is our belief that if education is treated as private good, instead of public good it portends grave dangers for the society in the followings ways.
1. Labelling education as  a  buying and selling commodity sold either locally or internationally, the public character of education would be lost instead it will serve individual interest and will become  what you buy either at  KFC or Macdonald

2. The commitment of government to financing public education would be lost instead it would promote the growth of private institutions which invariable is profit oriented. In Nigeria, major religious institutions and entrepreneurs have applied for licences to run tertiary institutions and charge astronomical fees.

3. Making education to be a commodity would restrict access to education and attaining the Millennium Development Goals may be a mirage as the role of government in funding of education is reduced.

4. Making education as a tradable commodity would jeopardise the right to education as enshrined in UN human rights mechanisms.

5. It will also affect knowledge production and this will lead to knowledge capitalism. If research and knowledge are treated as private goods, and their access is restricted, new knowledge creation becomes impossible, as new knowledge is necessarily built upon old knowledge (Tilak 2009) all these will contradict the essence of higher education

6. It will also lead to monopoly or create an unhealthy rivalry in the education system.

   Therefore, Education as a public good will help in the following ways:

· Help to produce socially responsible citizens

· Help in the democratisation processes and in the defence of human rights

· Help in human development

· Boost co-operation among nations

· Social benefits like good health, political stability etc

· Literate society

· It is for the  generality of people

· It is good in itself

· It will alleviate poverty

· Fundamental rights as enshrined in the constitution
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Methodology, research design and ideological constructs 
Helen Mitchell, University of East London, England,  h.mitchell@uel.co.uk
The recent proliferation of paradigms in educational research reflects a response to the tensions between the dominance of positivist methodologies which inform policy and direct practice, and anti-positivist methodologies that give sense and meaning to practice but do not generally inform policy.
This presentation explored some of the deeper philosophical issues that appear to be side stepped by paradigm proliferation and by mixed methods approaches to research in particular.  The importance of the concept of paradigm to methodology was considered from a methodological and ideological perspective in order to seek an epistemically justified approach to research and research design that could work for both policy makers and practitioners. 
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Working as an independent academic / CPD consultant.
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This workshop focused on a range of issues associated with the changing climate in Higher Education together with the austerity measures being enacted by the Coalition, makes independent working simultaneously more likely and more challenging. These issues included:  professional identity; the REF; overseas consultancy; working as an HE adviser; changes and opportunities in the Higher Education Academy, and other issues brought forward by attendees. 
Questions raised included: What is the role of an independent academic within the wider role of HE in CPD? Where will consultancy come from in a shrinking Public Sector? Is the independent’s sphere becoming rapidly overcrowded?  Are there potential conflicts of interest?
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