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PPD Impact Evaluation Summary Report - Academic Year 2008/09
Introduction

PPD criterion 7 states that providers should:

‘Show how provision delivers postgraduate professional development which meets priority areas identified by the TDA’.

This information is required by TDA by Monday 30th November 2009.  The evaluation of the programme’s impact on practice in schools should be sent in summary form using this template.

PPD partnerships have already specified their approach to impact evaluation in their application.  Please note that TDA welcomes different approaches across the partnerships.

The purposes of this summary template are as follows:

· To support providers and ensure that the process of reporting is not unduly burdensome

· To achieve consistency in how this information is reported

· To enable TDA to disseminate effective practice across providers

· To inform the future development of the PPD programme

We are interested in how you have evaluated impact, what conclusions your evaluation has led to and how this evaluation will inform your future provision. Please note that these summaries will be made available for the external quality assurance of PPD that we have commissioned. We will not use this information to make judgements which affect existing funding arrangements but we may wish to contact providers for further detail in cases where the summary is unclear. 

Guidance

Further guidance on completing this form is provided.  You may also find it helpful to review the TDA’s report on PPD impact evaluation and the examples of effective practice provided on our website http://www.tda.gov.uk/partners/cpd/ppd/evaluating_impact.aspx . 

The boxes will expand if additional space is needed.  However, we would urge providers to be as concise as possible. For the purposes of this summary report, we are interested in your approach to evaluating impact, outcomes and your appraisal of provision this year, rather than in the detail and the methodology which lies behind the findings. Please note, however, that TDA’s quality assurance of the programme may involve further discussion based on the evidence which supports providers’ evaluation of impact.  This evidence should therefore be available on request.

Section A of the template relates specifically to impact:
1: Part 1: What kinds of impact have you discovered on participants, pupils, schools and others?
2: Part 2: How do you know this has been an impact of PPD?  How did you approach this exercise?
3: Part 3: What are the implications of your findings for your current and future provision?

Section B relates to collaborative funding.  We are interested in the impact you believe collaborative funding has had on your provision.  We are also interested in how this funding has been used.  This will enable us to monitor the effectiveness of collaborative funding and also to disseminate to other providers how this funding has been used to good effect.

	Provider name: University of Bath




SECTION A: EVALUATION OF IMPACT

PART ONE: What kinds of impact? 

	Q1a: What kinds of impact has the provision had on participants?


	The units comprising this provision have as their focus the direct enhancement of pupil attainment through the improvement of teachers’ professional knowledge, understandings and skills. All taught units require an analysis of practice and theory followed by application in a small school based enquiry. Teachers who gain credit at Masters’ level have met criteria that require critical use of the literature, an ability to analyse, interpret and critique findings and arguments, and application of these in a reflective manner to the improvement of educational practices.   
The evidence from teachers, lecturers, LA advisors, head teachers, examiners and the CUREE interviews suggests that the impact has been fourfold:

1 Subject knowledge and pedagogy. Teachers attending the courses have engaged with different perspectives on learning in the school or classroom. They have considered developments in subject knowledge and pedagogy and how this can be applied in their own practice. Teachers report on the benefits of undertaking MA study alongside other teachers from different contexts, ‘ It was great to hear other people’s ideas and see what experiences they had to share’ and, ‘It was very inspiring to hear success stories from other schools’.  They have shared best practice and actively considered how approaches to teaching can be influenced by theory, research, policy developments and practice in other contexts. ‘Since taking the unit I have different views about my teaching.  I now teach children to critique what they hear e.g. about climate change, its completely changed my view of teaching…’,  ‘I am going to trial the witness session strategy with my year 11 French students… I plan to use the open space strategy with the Eco team after Easter’ and ‘this strategy will make an excellent tutorial activity’.  In the CUREE telephone interviews all 8 students reported that taking the courses had influenced their practice.  The specific reasons they gave were: made a difference for professional practice,(6) improved leadership (3), improved teaching practice (3) and implementing a project or policy at the school (2)
2 Critical reflection Participants have reflected on theoretical and policy perspectives, read critically and constructed a written account of how this information might be applied in order to improve their own or colleagues’ school or classroom practice through their unit tasks and through their assignment writing. ‘I have developed confidence in the reading materials, my reading has stimulated my curiosity in the whole area of education’.  ‘Assignment writing has hugely increased how I critique things. I don’t take ideas at face value as I used to. I now question information and take account of academic work in the field in developing my practice’.  ‘I would be walking home after a session and find myself thinking about it and what I could do now in school’.
3 Research skills Using their own ideas and arguments derived from the taught sessions, teachers have planned and carried out a small scale educational enquiry in their own professional context with the aim of analysing and improving practice.  A good quality educational question is clearly related to teachers’ own or the school's priorities for development and this is negotiated with the University supervisor.  The educational enquiry improves teachers’ ability to identify, plan, manage and evaluate educational developments and learning and enhances their contribution to pupil performance in their own schools.  ‘Coverage of current research was outstanding’. ‘This was one of the best parts of the course, the chance to investigate in depth, it’s more self- directing, choosing a topic and where to go with it’.

4 Confidence For many teachers their experience of MA study was transformative and built confidence.  Some describe dramatic changes in how they teach and think about practice, a number mentioned a change in career direction and aspirations, for example, they now want to take on more demanding roles in their school. ‘It has been career changing, ‘’This has been an experience that will have a major impact on my career and life’.



	


	Q1b: What kinds of impact has the provision had on pupils?

	See also answer to 1a
The evidence from teachers, leadership teams and head teachers suggests that pupils have benefited from teachers’ enhanced theoretical and practical knowledge, reflection skills, research activities and related developments and innovations in their own school and classroom. In specific terms the evidence suggests impact on pupils in the following areas. 

Pupil learning
Teachers have reported how changes in their practice and innovations resulting from taught sessions, reading, tasks and educational enquiries has impacted on pupils’ learning. This has included new subject content in the curriculum and new pedagogic approaches.

 ‘I introduced lots of discussion in my GCSE biology teaching about ethics, like bio-generators, at first the students said they wanted to get on with the curriculum but later they said that was really interesting. And now they want to discuss this some more’.
‘At first the pupils did not want to argue for something they did not believe in, but the questionnaire results showed that they had learnt a lot about climate change by taking on a role they didn’t agree with’. The CUREE report found in their (8) telephone interviews that 6 out of 8 students took opportunities to experiment with new practice in classrooms.  5 noticed an impact of the course on their pupils’ learning (and a further one noticed an indirect impact).  The form of the impact was reported as improved learning and / or increased engagement. 
Developing skills 

Teachers have reported how pupils have developed skills following their MA study.  These have included enquiry, decision making, action taking and debating.  ‘I think that my pupils now have more confidence in their own ideas and in themselves as learners, they are not just a sponge for my ideas now.  In the y8 local area pollution project they wrote letters and got responses from the council, they can now find things out for themselves’.

‘the students said they had learned about how to develop an argument, they had clearly benefited from engaging in this public debate and had developed their critical thinking skills’.
Pupil participation

Teachers share their educational enquiries (plans, methods and findings) with pupils and pupils have not only been research participants but have, in some cases, devised their own action research projects.  ‘I interviewed pupils for my enquiry about outdoor learning, they said that made them think about their experience outdoors and how much time they spend outdoors’. The evidence also indicates that pupils play a more active role in environmental issues and the development of sustainable schools, ‘now the eco group is more participatory, the students take more initiative, it belongs to them’



	Q1c: What kinds of impact has the provision had on the wider life of the school/other schools?


	In University provision, accounts of practice from a range of institutions (UK and abroad) have been shared in sessions.  Teachers have benefited from cross phase and multi discipline experiences.  Outcomes from the taught sessions have been relayed to department and school colleagues.  Colleagues have also been consulted about ideas for educational enquiries and action research, have been research participants and have discussed the outcomes of research. 

My colleagues completed surveys for me; they had to think about how environmental education fitted into their curriculum’.

‘I did a survey about parents and intergenerational learning, colleagues were very interested, they said it was a different way of looking at home school links and that they had not thought before about how what they teach might have an impact on parents’ thinking’.
In the CUREE telephone interviews all students (8) reported they had tried to involve other colleagues.  7 said they had been encouraged to share what they had found out with others by means of shared learning/ research with colleagues. 7 students said they had influenced their colleagues’ learning examples included making a difference for professional practice (2) improved teaching practice (2) and action research (1).

There are also examples of curriculum developments and new pedagogic approaches. 

‘We now include activities to help pupils become better at role playing and debating’.
 In terms of whole school impact there are examples of how the sustainable schools and eco-schools initiatives are being introduced more effectively.

‘There’s been a culture shift in the school environment group, the governor and bursar say that students have become much more actively involved and responsible’.
‘My MA study is directly helping us to get the (eco schools) Green Flag’.



	Q1d: (optional) Has your provision had other forms of impact not covered by the questions above?


	1. Line managers in participating schools are consulted in the negotiation of the focus of teachers’ educational enquiry unit to ensure clear links to the School Development Plan and/or department priorities.
2. Teachers have access to extensive resources (including online journals, books, databases and exemplar materials) in the Library & Learning Centres on campus.  We encourage schools with participating teachers to develop their own access to professional materials.  

3. Teachers have commented on the benefits of using a virtual learning environment (The University of Bath uses the Moodle VLE) including for networking with other teachers. ‘Moodle has been excellent for me as a part time student, it has kept me in touch and involved, it’s great to have discussions with a network of colleagues interested in the environment’.  ‘When I was writing my assignment months later I went back to Moodle and found lots of really good ideas and readings’.

4. MA Tutors who teach units in science and Education for Sustainable Development have benefited from increased opportunities to consult with teachers, LAs, other stakeholders and partners.  Discussions have focused on developments in specific subject areas in local schools and the needs of local teachers in respect of subject knowledge enhancement for science, geography and education for sustainable development.  Talking to others who support the professional development of teachers in local schools (Sciencescope, Wiltshire Wildlife and Wiltshire County Council) has led to a valuable exchange of ideas about CPD content and pedagogy.



PART TWO: How do you know?
	Q2: How do you know that these are areas of impact related to PPD?  What evidence did you collect?  Whom did you consult?  What strategies did you use?


	It is risky to make causal links about the impact from a specific programme, but evidence of the effectiveness, benefits and weaknesses of PPD provision has been drawn from a wide range of sources (below).  Evidence has been drawn from
a) 
One-to-one feedback and tutorial sessions between tutors and participating teachers.

b)
Observations of personal contributions, small group discussions and teacher presentations in sessions and on line through the Moodle Virtual Learning Environment.

c)
Scrutiny of submitted assignments including a regular analysis of samples of completed assignments by the TDA Coordinator and the Director of Studies to identify evidence of ways in which provision has impacted directly within schools.

d)
On-going liaison and consultation with subject leaders, schools and LAs that is part of on-going work at all levels in the Department.

e)
Specific contact with participating teachers, senior management and advisors as part of the evaluation of TDA-funded provision.

f)
Feedback which is required from the University's procedures.  This takes place through the PPD and staff-student liaison committees (SSLC).

g)
Feedback from the Programme's External Examiners, whose scrutiny of completed assignments provides evidence of the quality of the impact at school and classroom level.  The external examiners meet with students to gather independent evidence of impact.  
h)
Evaluation questionnaires to all teachers. These completed both immediately the taught unit has finished and then again at the end of the academic year when teachers have had time to reflect on and apply their learning.  Reasons for discontinuing participation in the Programme are sought.   Questionnaires are delivered both on line and internally. 

i)
As part of their educational enquiries teachers have gathered student data, for example, to explore attainment, learning processes and changes in attitudes

j)   The CUREE PPD Report (site visit report) which is based on telephone interviews with participating students and interviews with University staff and local partners).




PART THREE: Implications for your provision
	Q3a: How have you already responded to your evaluation of impact in the current academic year (2008/09)?


	There is a clear need to ensure that the MA units are tuned to the needs of pupils, schools and teachers.  Discussions with teachers, school management teams, local authority advisors, subject mentors are a key input into decisions about the future nature of provision.

This year we have introduced portfolio-based units to meet the particular needs of NQTs and mentors who are working with our PGCE students.  We have also upgraded and developed more distance learning units.  Most of these are now available in electronic format. 
We have further adapted our approach to assessment to meet students’ needs, for example by moving towards the electronic submission of assignments and evidence.

We have enhanced the subject-based provision by focusing our environmental education units more closely on the drive towards developing the sustainable school.  In doing this we have built on our successes in developing teachers’ subject knowledge and pedagogy in relation to environmental learning whilst working more closely with partners from the environment sector and Local Authorities to support whole school development in this respect.  We have worked closely with our partners Wiltshire Wildlife Trust and Wiltshire County Council to develop, plan and teach the units in the academic year 2008-09. In preparing to teach the relevant units we conducted a needs analysis of teachers enrolled on the unit adapting the unit in response including personalised support for individual teachers to develop school-based projects (with school-based visits undertaken by University tutors and Wiltshire Wildlife staff).  In response to evaluation feedback we also offered units through day conferences rather than twilight sessions and based this in a Wiltshire Wildlife Trust venue.  In response to positive feedback about the Moodle VLE and its networking opportunities we have developed the use of Moodle to include a series of on line events for the teachers between conference days.



	Q3b: What are the implications of your evaluation of impact on your provision in the longer term?


	Changes made as a result of the impact evaluation will work towards the following:

1. A higher rate of assignment completion and hence progression towards the Masters degree.

2. Continuing improvement of distance learning materials. More effective e-learning and blended learning will build on successes with the Moodle and Wiki platforms.  
3. Sustained opportunities for teachers to engage in MA study focusing on subject knowledge enhancement at ‘study centres’ (off site from University of Bath campus) and in day conferences to enable more teachers to attend.

4. Formalising opportunities for the dissemination of assignment and educational enquiry findings through teacher conferences, partner websites (Local Authority and environment centres) and our University of Bath VLE and website.  



SECTION B: COLLABORATIVE FUNDING
	Q4a: Please provide a breakdown of how the collaborative funding for 08/09 was used.



	1. Administrative assistance to manage data and to offer information and guidance for potential and on going participants. This includes publicity to schools and for PGCE trainees who were studying at the University of Bath in 2008-09. 
2. Liaison and consultation with individual schools, local authorities and other partners.  This includes, travel for school visits and time for partners to be involved in planning and delivery.  
3. Marketing the units to CPD co-ordinators in primary and secondary schools in the region.
4. Developing Moodle courses. This is a virtual learning environment where teachers can access resources and discuss their research with others.  
5. Networking and consulting with two specialist science colleges and other partners (including Wiltshire Wildlife Trust and Sciencescope) to identify teacher and school needs and current developments in science, geography and education for sustainable development in schools.



	Q4b: How did the collaborative funding benefit your provision in 08/09?



	Better liaison with key advisors in local authorities, teachers with a co-ordinating role in science, geography and education for sustainable development and other partners. This resulted in identification of particular local needs.  The collaborative funding enabled the partnership with Wiltshire Wildlife Trust to support co-teaching and more effective marketing of M-level opportunities. 
Enhanced recruitment and retention of participating teachers and previous University of Bath PGCE students (a number of the latter group attended summer school units in the month following the end of their PGCE course). 



Thank you for completing this evaluation form please return it electronically to: ppd@tda.gov.uk
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