PPD Impact evaluation 


Introduction

PPD criterion 7 states that providers should:

‘Provide specified management information and include an evaluation of the programme’s impact on practice in schools.’

This information is required by TDA by 30 November 2007.  The evaluation of the programme’s impact on practice in schools should be sent in summary form using this template.

PPD partnerships have already specified their approach to impact evaluation in their application.  Please note that TDA welcomes different approaches across the partnerships.

The purposes of this summary template are as follows:

· To support providers and ensure that the process of reporting is not unduly burdensome

· To achieve consistency in how this information is reported

· To enable TDA to disseminate effective practice across providers

· To inform the future development of the PPD programme

We are interested in how you have evaluated impact, what conclusions your evaluation has led to and how this evaluation will inform your future provision. Please note that these summaries will be made available for the external quality assurance of PPD that we have commissioned. We will not use this information to make judgements which affect existing funding arrangements but we may wish to contact providers for further detail in cases where the summary is unclear. 

Guidance

Further guidance on completing this form is provided.  You may also find TDA’s report on PPD impact evaluation and the examples of effective practice provided on our website (…) helpful. 

The boxes will expand if additional space is needed.  However, we would urge providers to be as concise as possible. For the purposes of this summary report, we are interested in headline information rather than in the detail which lies behind the findings. Please note, however, that TDA’s quality assurance of the programme may involve further discussion based on the evidence which supports providers’ evaluation of impact.  This evidence should therefore be available on request.

Section A of the template relates specifically to impact:

1: Part 1: What kinds of impact have you discovered on participants, pupils, schools and others?

2: Part 2: How do you know this has been an impact of PPD?  How did you approach this exercise?

3: Part 3: What are the implications of your findings for your current and future provision?

Section B relates to collaborative funding.  We are interested in the impact you believe collaborative funding has had on your provision.  We are also interested in how this funding has been used.  This will enable us to monitor the effectiveness of collaborative funding and also to disseminate to other providers how this funding can be used to maximum effect.

	Provider name:  University of Bristol



SECTION A: EVALUATION OF IMPACT

PART ONE: What kinds of impact? 

	Q1a: What kinds of impact has the provision had on participants?



	The MSc SURE PPD programme has impacted on participants personally and professionally, particularly in relation to pedagogy, as well as bringing about changes in their classroom practice and school/organisational culture.

‘It has impacted positively on my motivation and enthusiasm, both for my subject (biology) as well as for teaching as a whole.’

‘It has enlightened me to techniques which can enhance teaching and learning in the classroom.’

MSc SURE tutors also see evidence of the impact on participants and their practice in assignments submitted in individual modules.
‘It is also apparent that this exercise has been important for your own professional development, which is hugely pleasing for me!’

‘You have clearly read widely and drawn upon that experience to frame your own reflections on your practice.’

Participants report improved confidence in many areas relating personal attributes such as speaking in groups and giving presentations, as well as professional practice, particularly implementing new teaching methodologies.

‘Opportunity to carry out some reflective research that encouraged me to use novel approaches.’

‘Made me much more reflective about my methods of teaching.’

As well as the more personal and subjective impact on confidence, for some, it has elevated their professional position objectively within their organisation.

‘It has allowed me to lead degree teaching at my FE college.’

The opportunity for reflection was frequently cited as a key factor, both individually and as a wider departmental group, especially for those who have been teaching for some time. This reflection was perceived to have to direct impact on pupils (see also 1b).

‘Provided opportunity for reflection and hence greater pedagogical dialogue with colleagues and students.’

‘The module has identified both the importance of self-reflection for my continuing professional development, and the opportunities for development for my collaborators and colleagues.’

‘It made me reflect on my own practice and ask questions of myself, my colleagues and my students.’

Some participants commented on their improved research techniques as well as subject knowledge and refreshing more general study skills.

‘Has re-introduced the concepts, methods and practice of personal study.’

‘It has definitely helped me to update my scientific knowledge which has aided my delivery of parts of the new GCSE.’
‘Use of action research has led to changes in how I assess students.’

‘It has made me research more into any changes that I want to make to my teaching before I undertake that change.’

The use of research to inform practice was also noted in participants’ assignments and presentations by course tutors.

‘There is evidence that you have used research-based literature to inform your methodology.’

‘Your integration of wider cognitive/conceptual frameworks into your description and analysis of classroom activities is very good.’

‘The action research you carried out was ambitious, but you have clearly demonstrated your capability to do a most professional job of data collection and dissemination.’ 




	Q1b: What kinds of impact has the provision had on pupils?

	Both indirect and direct impact on pupils is self-reported by all teachers as a result of their participation in the PPD programme. Most see the impact on them personally leading to improved outcomes for their pupils. 

‘It has provided me with the confidence to research in my own institution and share best practice to enhance the experience of our students.’

‘I have thoroughly enjoyed the course so far, it has provided me with the theory behind a lot of my daily actions as a teacher.’

Many participants are very explicit about the direct and often very tangible ways in which the PPD programme has impacted on those they teach.

‘I think it has had quite a big impact as I have developed new resources and trialled new teaching approaches and new practical techniques.’

‘I have tried new approaches to science teaching, encouraging independent learning, with success.’

A more diverse range of pedagogical approaches to teaching science has obviously been adopted, particularly generated by the science update module, as a result of MSc SURE.

‘Lessons at KS4 now draw on wider areas of current science research.’

‘More input on contemporary science issues, eg, nanotechnology – increased motivation/interest of pupils.’

‘Greater interest in current science especially astrophysics – students have produced project work.’

There was significant impact on a departmental level as well as whole school level reported by he PPD participants, and noted by course tutors (see also Q1a). 

‘The action research was focusing on a whole school issue with contributions and participation from diverse groups.’ 

‘You have clearly done a lot of reading and thinking about your own practice and that of your department as a result of attending the course.’
‘You have tried to combine an analysis of your and your department’s practices with some relevant research literature.’

Course tutors were able to see evidence of impact on pupils through the assignments participants completed.

‘This is great work – I was particularly impressed by the section “How will this research influence my practice”.’

‘I enjoyed reading this – particularly as you integrated your reading, thinking and learning into your real world practices in a form of action research.’




	Q1c: What kinds of impact has the provision had on the wider life of the school/other schools?



	There are both qualitative and quantitative effects reported at the level of impact on school(s). In many cases this is as a result of increasing and enriching dialogue within the organisations rather than any cruder measures of cause and effect (particularly as there is normally only one participant on the PPD programme from individual schools – two schools have two participants who can support each other as peers.)

Although PPD participants are most often individuals from schools, they have engaged in dialogue with colleagues, sharing best practice and encouraging greater internal discussion.

‘Much more discussion of science and the nature of teaching and learning in science now takes place as other staff ask about MSc SURE.’

‘Has widened the scope of delivery styles I demonstrate/team teach within advisory role.’

‘My opinions and suggestions within strategic meetings, within the local authority, appear to be considered and acted upon/respected.’
Areas of impact that can be quantified include the development of new resources that contribute to assignments. These have impacted significantly on participants, pupils and whole schools.

‘Staff in science department have developed new resources for How Science Works within the 21st century science framework.’

‘Science update assignment on nanotechnology produced set of resources for use at GCSE.’

‘I trialled a new practical resource with a group of students working on the A2 genetics module involving electrophoresis of DNA to do a simulation of genetic screening for an inherited disease.’

‘I also intend to circulate the resources I have made and add them to our department’s KS4 scheme of work that we are currently developing.’

‘I have produced two useful resources that I have shared with my colleagues. This has been a very useful piece of work.’

‘My science update research on nanotechnology enabled me to deliver a totally new component of the GCSE with the resources that I have developed during the course.’

The impact of these resources is felt beyond individual schools. LA science advisors and staff at the Science Learning Centre South West are taking a role in helping disseminate the information among other school establishments. One participant held a bioethics and genetics conference as a direct result of her Science Update unit.

‘It was a big success with some of my students being involved in helping to lead a discussion with year 10 and 11 students on ethical aspects of genetic engineering and gene technology. The conference was attended by about 75 year 10 and 11 students from visiting partner schools.’

In the two cases where two teachers are attending the PPD programme from the same school, there is additional opportunity for sharing, peer support, collaborative development of new materials and wider school impact. One pair explicitly signed up for PPD together (with a more experienced teacher supporting a less experienced colleague) to provide peer support and greater overall impact in their organisation as well as engaging with a wider professional community on the course. 

‘Shared strategies between MSc SURE participants.’

‘Chance to hear of the work that others in the group have carried out.’

One participant commented on the value they would place in being able to work more collaboratively with other colleagues.
‘It would have been great to work with another teacher, to be able to compare information from contrasting or very similar schools.’

The research elements of working at M-level are also having a very direct impact on classroom practice.

‘I have taken the research methods back to my students and helped them validate their own work.’

‘The research I have done… has formed the basis of INSET training.’

Case studies of participants’ work, and examples of the resources produced, are to be published on the MSc SURE, Centre for Excellence in Teaching and Learning in Chemistry and Science Learning Centre South West websites to increase the dissemination of examples of good practice across schools.

‘We would like to advertise this resource on CheMneT, our school teacher network and also on the SLC web portal if permission is given and if the links can be checked.’ 




	Q1d: (optional) Has your provision had other forms of impact not covered by the questions above?

	One participant articulated very clearly the importance of participation at PPD level in affording opportunities for broader reflection (at a time when she was constrained for time and acting up as Head of department due to terminal illness of a colleague).

‘Course provided time and space to consider own views and practice which enable me to make changes rather than just continuing in same manner due to pressure of commitments.’

Participants were clearly engaging with a long-term ongoing process of critical reflection and improvement of their practice.

‘I feel I have actually raised more questions than when I first began this module. However, I believe this is necessary in order to be able to improve both my teaching and the learning of my students.’

‘I intend to continue researching more specific areas relating to climate change and hope to be able to produce more fact sheets that I can use with my sixth form students.’
The value of postgraduate study was recognised as having a number of additional tangible outcomes.

‘Stimulation of professional experience.’

‘Research qualification, which may lead to new opportunities.’

‘I want an MSc. I promised myself when I graduated in 2003 that I would keep learning and this is a logical progression for me.’
It was noticeable that the participants in MSc SURE joined the programme because of its emphasis on science as a subject. An MSc was also seen as having general currency.

‘MSc is more transferable than teaching specific CPD training/recognition.’

‘I chose this because it is more focused than an MEd towards the needs of science teachers.’

‘Interesting discussions and it's so good that they are related to the subject I teach and not a generalisation or only related to other subjects.’ 

‘Interested in how current scientific and science education could impact on my classroom practice.’
This re-kindles the passion many science teachers feel for their subject, and also helps support those teaching outside their specialist science area. 

The overview provided by an MSc course, as well as the flexibility of input and participation out of school hours has been positively commented on.

‘Since I am much more aware of current educational theory in quite a few areas I do not need to spend expensive in-service days away from my teaching. Cover is not required. The MSc ensures a coverage of many areas of educational research that would mean separate days away from school to cover each area and no overall understanding of them.’

The course has impacted more widely than just on participants and individual schools. Science advisors from the neighbouring LAs have become actively involved in the course, promoting it and encouraging and supporting participants as well as identifying with its content and delivery.

‘I still have a hankering to do the course myself,’ North Somerset Science Adviser.




PART TWO: How do you know?

	Q2: How do you know that these are areas of impact related to PPD?  What evidence did you collect?  Whom did you consult?  What strategies did you use?



	Impact is embedded in the way the MSc course is constructed for PPD participants through:

‘Developing not only their knowledge and understanding of pedagogical theory underlying education in general and science education in particular, but how this knowledge can be applied to boost learning in their own classes,’ TDA application, interim round 2006-09.

Direct evidence of impact is required in the criteria for fulfilling the assignments. 

‘All assignments, however, are designed to build a better understanding of the relevance of the new knowledge gained to the understanding and development of the participants’ personal practice and to enable implementation of and reflection upon school or classroom based initiatives,’ TDA application, interim round 2006-09.

The assignments draw on interventions in participants’ schools (see also Q1c) and these are shared with other PPD participants through assessed presentations.

The optional unit, Professional Development through Reflective Practice, requires participants to engage in action research to interrogate their own practice within their schools and the mandatory research unit (participants may choose Research in Science or Research Methods in Science Education) encourages research within schools to develop participants’ own, their department, and their school practices to inform and so improve classroom teaching and learning.

Assignments for other units require a variety of evidence relating to impact across the course units, including:

· Reflective diaries

· Learning portfolios

· Presentations relating to practice

‘The centrality of assessment has been established for me, by which I mean the process of observing, recognising and responding to students needs.’

‘I have very much enjoyed researching and creating resources on climate change…I hope I will be able to circulate some of the resources that I have made and will continue to make for my school’s ‘Global Awareness Day’.

As well as evidencing impact in assignments, PPD participants are required to complete end of unit evaluations for each specific course module, as well as a more general statement of impact through an evaluation questionnaire on completion of a stage (60 CAT credits).

The end of unit evaluations show very specifically where particular course modules have impacted on practice:

'Many thanks for putting together the MSc SURE programme.  I am thoroughly enjoying it, particularly this current Update module.' 

‘My science update research on nanotechnology enabled me to deliver a totally new component of the GCSE with the resources that I have developed during the course.’

The wider evaluations of impact on completion of a stage are looked at in relation to a needs analysis completed at the outset of study. In this way, the provision can be assessed to ensure it is meeting the needs of individual participants.

‘I feel that I will be a much better Head of Department and teacher with up to date knowledge of new techniques and thoughts in the world of science education.’

Participants are very clear that they know how participation in PPD has had impact on themselves, their pupils and their wider school:

‘OFSTED lesson observation and inspectors comments.’

‘Diaries kept by three year 10 students as part of Reflective Practice Unit.’

‘Questionnaires from students have shown that they prefer the newer AfL used.’

‘Student response – lesson observation.’

‘Smiles/laughter/learning were obvious.’

‘Short questionnaire given to staff and students following research presentation.’

‘Different staff members trialling new ideas discussed in meetings then feeding back in departmental meetings.’

‘Whole department used resources for teaching this topic.’
In addition to completing evaluation proformas, student representatives attend all MSc SURE committee meetings and personal tutors, module tutors and the Course Director have an open door policy to engage participants in feedback.

As well as evidence from the PPD participants themselves, course tutors see evidence of impact in the ways in which participants are reflecting on their practice and bringing their learning experiences in the classroom to the taught MSc sessions and through the written assignments (including where there is room for improvement).

‘The reflection is insightful and very well informed by wide and relevant reading.’

‘A weakness is that you tend to treat the conceptual and practical (ie classroom practice) aspects separately, rather than use the former to eg establish a rationale for an approach or to analyse/critique sharply.’
The external examiner commented that:

‘From reading the assignments, participating in the course had clearly caused them [the participants] to stop and think about the basis for their teaching practices.’



PART THREE: Implications for your provision

	Q3a: How have you already responded to your evaluation of impact in the current academic year (2007-8)?



	Many of the issues that arise in individual course unit evaluations relate to practicalities. 

‘Evening sessions are quite long…’

These have been acted on within the first year of running the course, eg changing start times to accommodate those who travel from further afield, ensuring access to appropriate journals in the library.  

The individual course unit evaluation form was itself modified to take on board more explicitly questions of impact. As well as asking about satisfaction and ways to improve provision to meet professional development needs, additional questions were added:

Have you implemented your learning in your work?  For example, if you teach in school what impact has there been on your classroom practice and pupils’ learning? 
It was identified that while issues relating to impact were woven throughout the design, delivery and assessment of individual units, an overall impact evaluation was not initially in place. This was issued to the first cohort of participants as they started their second year of PPD study as a way of reflecting back on how completion of 60 CAT credits had contributed overall to impact on participants, the pupils they teach and the wider school environment.

The programme is reviewed termly by an internal course committee (with student representation) and annually by a Steering Committee comprising course tutors and partners from Bristol City LA and the Science Learning Centre South West. Through these meetings, the range of science topics offered as updates was considered and refined. It was also agreed to alter the structure of the Science Update unit to include a sharing experiences session to broaden participants’ exposure to different areas of contemporary science. The use of Supported Independent Study units was identified to customise programmes more tightly to specific individual needs. The opportunity to review partnership working in the Steering Committee led to the decision to include more LAs as partners in future TDA funding applications (see also Q3b). 




	Q3b: What are the implications of your evaluation of impact on your provision in the longer term?



	The requirement to evaluate impact for the TDA has led to a greater recognition for a tighter focus on obtaining evidence from participants, partners as well as university tutors. In future, the PPD Courses Co-ordinator/Partnership Manager will have a role in bringing together evidence from the different sources and triangulating material between the teacher–school/LA–HEI to corroborate impact. There will also be more emphasis placed on obtaining the pupil voice as part of the evaluation processes. Impact evaluation will be discussed in a formative way with participants from the outset, rather than relying heavily on summative written evaluation. There will be more direct reference to impact made throughout the course handbook that participants receive at the outset.
Impact evaluation statements will be required as one of the criteria for submission of assignments from 2008/09 onwards, to ensure that evidence of impact is made explicit and directly related to the PPD programme, and to substantiate the more inferred or indirect evidence that can be acquired from other sources. 

The single focus on a TDA funded MSc programme in science education has highlighted variations within the M-level provision offered by the Graduate School of Education. MSc SURE supports individual professional development rather than whole school development. In order to create greater coherence and commonality between PPD programmes and work with wider groups of teachers, the TDA 2008-11 triennial bid to the TDA relates to all M-level programmes and pathways offered at the Graduate School of Education. In addition, a new M-level unit, Professional Development through Working in a Collaborative Group on Issues in Education, will increase the opportunities for collaborative working, especially at a departmental, whole school or across school level with the opportunity for accreditation at M-level.
The positive experience of working with two core partners on MSc SURE (Bristol LA and the Science Learning Centre South West) as well as extending and developing other relationships, especially with neighbouring local authorities, has led to an expansion to include four LA partners for the 2008-11 triennial funding application. The motives of these other LAs is summarised as follows:

‘Whilst it is true we also have links with UWE and Bath Spa Universities I believe it’s all about complementing our existing provision and offering our teachers choice; choice of course, delivery and location. To that end I am happy to be onboard,’ Teaching and Learning Adviser, South Gloucestershire.


SECTION B: COLLABORATIVE FUNDING

	Q4a: Please provide a breakdown of how the collaborative funding for 06-07 was used.



	Collaborative funding was used primarily for the purposes of:

· Promotion of and recruitment to the programme

· Addressing barriers to participation

· Supporting participants personally and professionally

· Administration and attendance at LA, university and TDA meetings (time not travel for the latter)

· Maintaining and developing partnerships

· Addressing quality and evaluating and analysing impact

· Fulfilling administrative requirements and reporting

The roles and responsibilities of a part-time Partnership Co-ordinator role included:

· Raising awareness of the MSc SURE in schools and local LAs

· Explaining the benefits of the MSc to teachers and schools in relation to their personal and professional development goals

· Clarifying the MSc structure and the flexibility it offers to those who express an interest

· Obtaining feedback from teachers as to how the course can run to best meet their needs

· Following up expressions of interest and requests for further information

· Recruiting participants to the MSc
· Targeting the local LAs and use them as active vehicles for course promotion

· Working with personnel in Bristol LA to strengthen the partnership
· Liaising with the Science Learning Centre South West and accessing their database of CPD participants
· Promoting the MSc through existing networks/organisations and events such as the ASE and SLC
· Consolidating partnerships with existing schools whose staff are on the 2006/07 MSc, while attracting new partnerships for 2007/08
£3750 was spent on new publicity materials, advertising and promoting the new MSc SURE and recruiting an initial cohort of participants.

£7500 was spent on fees for the part-time Partnership Co-ordinator, in maintaining ongoing relationships with partners, attending internal, partnership and TDA meetings and dealing with administrative requirements in recruitment and reporting.

£3000 was spent on collaboration, joint planning and development of specific course modules with partners from the Science Departments.
£5750 was used towards dedicated support from Administrative and Finance Staff in the Graduate School of Education.

Total = £20,000


	Q4b: How did the collaborative funding benefit your provision in 06-07?



	The collaborative funding was essential for initial promotion of and recruitment to the MSc SURE PPD programme. As a new Masters programme at the University, with a short lead in time before it started in October 2006, active promotion including presentations at meetings and visits to schools was necessary in order to attract participants.

The part-time appointment of a Partnership Co-ordinator was able to address capacity issues among the existing staff at the Graduate School of Education (both administrative and academic).

The funding also allowed for the allocation of dedicated administrative support associated with the programme within the Graduate School of Education in the areas of programme management and finance. 

The Partnership Co-ordinator was an essential link between PPD participants, the University and partner schools, LAs and the Science Learning South West. This ensured ongoing communications as well as the organisation and minuting of partnership Steering Meetings. The post is important in an ongoing capacity to sustaining the partnerships established and developing them further as the PPD programme is extended in the future.

The Partnership Co-ordinator was able to provide a personalised approach to dealing with potential participants’ queries and to help overcome some of the barriers to participation. Most potential participants had concerns relating to time, level of commitment, transfer of existing credits, costs and eligibility for TDA support. These were often highly individual and many of those concerns are not easily dealt with through publicity materials and website links. The Partnership Co-ordinator often followed up enquiries out of school hours (many teachers were happy to give their home telephone number to talk in the evening away from the pressures of the school day).

The partnership Co-ordinator also visited schools and LA partnership meetings to talk to potential participants as well as Heads of Departments about the benefits of participation as well as answering questions raised. In many cases, the Partnership Co-ordinator played a role in negotiating financial contributions to course fees from individual schools through contact with those in charge of CPD.

The profile of MSc SURE was certainly raised by the amount of publicity sent into schools, awareness arising by the Partnership Co-ordinator liaising with partners, particularly the Science Learning Centre South West and neighbouring LAs, as well as promotion at conferences such as the regional and national Association for Science Education (ASE) meetings.




Thank you for completing this evaluation form please return it electronically to: ppd@tda.gov.uk
Or by post to:

Angharad Jones PPD programme officer

Training and Development Agency (TDA) for Schools

151 Buckingham Palace Road London SW1W 9SS
