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	Q1: How well are you achieving the objectives as identified in your application?

Prompts

· Have you addressed pupil learning experiences?

· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· Whom did you consult?



	Our funding application was constructed in full partnership with collaborating institutions, participants and Southwark LA; this evaluation process has been carried out in the same way, culminating in a residential evaluation conference attended by participants, senior school managers and university tutors
.  The work of that conference, and hence this report, built on the experiences of those attending and made use of data from a range of sources: participants’ experiences; evidence from coursework and portfolio submissions, minutes of unit boards; participant evaluations; evidence from self evaluation processes of schools; where available, comments from Ofsted.
The following objectives, disembedded from our application for PPD funding, have been used in our response to this and following questions.  
· Develop Critically Reflexive Practitioners;

· Action Research and formal evaluation  should become deeply embedded in practice;

· Facilitate cross-curricular discussion and multi agency work;

· Provide space and  time for critical reflection;

· Create opportunities for learning conversations;

· Build learning communities;

· Embed improved practice in schools 

· Have you addressed pupil learning experiences?

Pupils’ learning experiences have been central to all activity within the course.

The MA is seen to have problematised and theorised pupil learning and influenced participants in formulating foundational theories of learning, which inform their classroom practice and thereby transform pupil learning.

Direct evidence of impact on pupil learning experiences is to be seen in nearly all of the work completed by participants, for example relating to: 

· Improved writing in PE 

· Increased motivation to learn Science through Garden Project 

· Healthy Eating through Organic Garden 

· Creating safer learning environment for young Gay and Lesbian students and students questioning their sexuality for ECM agenda

· Developments in schemes of work

· What evidence do you have to support this judgement?

· Published resources (e.g. DfES Video, Website and Publication)

· Initiatives set up in schools such as pupils as co-researchers and pupil ‘action for learning’ groups suggesting explicit intervention in improving pupil learning opportunities.

· Retention of students at risk of exclusion

· Increased number of students involved in garden project

· Revised Equal Opportunities Policy

· Staff Training records on Equal Opportunities

· Participants’ work being celebrated in assemblies alongside pupils’ work

· Schemes of Work

· Improved eating habits as revealed in participant research

· Research into transition leading to increasing number on school roll and change in the nature of the school intake.  

· Theories of social capital have impacted on admissions policy. 

· How did you collect and analyse the evidence?

We used evidence from the following sources:

· Unit Board Meetings

· Participant Evaluations

· Participants’ research for units and dissertation

· Residential Evaluation Conference (see above)

The evidence presented here comes from a number of sources of data. We draw much of the evidence from group activities done during our recent Residential Evaluation Conference 2006 (29-30 September 2006), which is an annual event. When we talk about ‘flipcharts’ we refer to activities at that conference in which participants reflected on the impact the MA has had on themselves, on their pupils, on their colleagues and on their schools as institutions. In a second phase of the activity the participants analysed in small groups the comments posted under each heading. In addition we use text from a group writing activity, also from the evaluation conference, referred to as the ‘group writing’. In this activity the participants gave their verdict on the performance of our MA course by giving their views on the six questions posed in this PPD Impact evaluation summary report.

The evidence collected during the event was analysed further by the MA team during the days following the conference. We used a qualitative approach where the material was read and coded following themes emerging from the data. The visual representations created by participants when presenting their own analysis at the conference were transformed into an electronic form and compared with the themes emerging from the staff’s reading of the same material. The themes where then matched with the funding criteria that the programme aims to satisfy and which guided our thinking when we applied for funding back in 2004. 

We also refer to course work essays, portfolios, MA dissertation projects, minutes of unit board meetings and staff summaries of evaluation feedback together with their experiences while delivering the course.

During the academic year we have analysed the data by identifying themes emerging from reading of the data and linking these themes across sources of data. We have considered to what extent there are strengths and weaknesses that keep coming up every year, and what new developments are arising. These assessments are routinely discussed in staff meetings where strategies to resolve any problems are agreed. We monitor the participants’ response to improvements we work on by a continuing process of inviting participant voice in unit boards and evaluations that are then discussed in the staff meetings. Our guiding principle is that we need to be seen to listen and react to participant voice throughout the process of planning and delivering MA units. 

Our annual Residential Evaluation Conferences, where all stakeholders are invited, are the key forum where the course team’s performance in relation to objectives is critically discussed with the participants. In the evaluation conference future developments regarding the course and its evaluation are discussed and democratically negotiated. 

· Whom did you consult?

Participants

LA Colleagues

School Managers

MA team

(via participants and school managers:

Students

Staff outside of MA

Parents)




	Q2: How far were your original objectives realistic?

Prompts

· What evidence do you have to support this judgement?

· How was this evidence collected and analysed?

	Objective 1: Critically Reflexive Practitioners

This objective is seen as very realistic and judged to have been met by participants. Reflexive practice is the single most frequent thing mentioned in the ‘flipchart’ activity under heading ‘Impact on yourself’, where reflective thinking was the topic in 8/23 statements. In particular it was felt that the course allowed critical and theoretical thinking quite unlike any INSET participants had received. Reflexive thinking is talked about under all ‘flipchart’ headings, indicating that participants have been able to apply the reflexive skills in their lives at the school, not just as an intimate process but as part of their academic study. The School-Based Route (SBR) in particular allows people to move between practice and theory situated in their own context. This was reflected in comments like “learning to research impact on own practice”. Coursework essays and portfolios show this interface between theory and practice; for example, assignments have addressed the issue of ‘transfer of knowledge’ between different educational settings in ways that make essential use of, indeed would not have been possible without, deep understanding of perspectives of situated cognition.  A recent dissertation is an excellent example of this. Here, convincing evidence was found that children’s participation in a gardening club led to real improvement in their experience in ‘normal’ lessons, and, indeed, to improved learning in these contexts.    
As result of the growing culture of reflexive conversation in the workplace CPD has been, in part, re-conceptualised and reformed by MA participants. In particular the participants feel that CPD has been reclaimed by teachers and owned at a community rather than management level.  A number of participants raised the issue of the changing nature of CPD at their schools under ‘Flipchart’ headings ‘Impact on your colleagues’ and ‘Impact on the school as an institution’. This was conceptually linked with the emerging theme of learning organisations.

This process suggests that the reflective thinking was not confined to the MA study group but had a much wider impact on the school community through MA participants finding a voice to share their new thinking when delivering CPD to colleagues and influencing the style of CPD more generally.

Objective 2: Action Research and formal evaluation embedded in practice

The action research element of this objective is met through the coursework projects and MA dissertations. Very often participants not only engage themselves and their colleagues in action research, but also open up new opportunities for learning through research by involving pupils in a multitude of ways. These include giving pupils a new kind of voice as respected experts when participating as researchers, as well as involving pupils in discussing how to carry out action research and engaging them in actual research activities. For example one participant, a Head of year 7, did a thorough piece of work about the perceptions of year 7 pupils about how they really feel about coming to the new school.  Another participant, a head of a small department, focussed on ways of spreading areas of improving practice  across the school; through her work she learned about the difficulty of managing change in a school; finding the impetus for change and the energy to maintain it.  In its inspection in May of this year, Ofsted noted this activity and were positive about the action that this participant had initiated as part of her MA activity.  
Developing formal evaluation embedded in practice is something we still need to work on. We need further to encourage participants to look at their practice from an evidence-based point of view where baseline data is collected to allow evaluation at a later date. As for the evaluation of the MA itself we face problems in setting up routines regarding impact evaluation practice. This problem is largely related to the very democratic and decentralised nature of the programme. Each school hosts the course focussing on their own set of priorities. We only adopt new evaluation practices after they have been openly discussed and agreed on in an annual evaluation conference. This means that it is time consuming for the MA team to gather systematic evaluation data and to implement improvements in evaluation methodology. Yet this respect for the school’s autonomy and internal privacy is a crucial part of our partnership and we are not prepared to compromise that in order to make formal evaluation faster. 

Objective 3: Facilitate cross-curricular discussion (multi agency work)

As the list of partners in the Q1 illustrates we do multi-agency work at many levels. Within each school the MA has created dialogue and personal relationships across subject areas and across departments. One of the most powerful examples of this has been the project at the Eltham Green School where the collaboration between the English department and the PE department lead to significant improvement in the writing element of the new GCSE in PE
. At school-level, we run courses where 2-3 schools participate in one study group. This was not originally planned but has proved to be very fruitful indeed, especially when the schools share one strong common element but differ in other respects. In the future we will encourage more partnerships between schools that would then jointly run an MA study group. 
Objective 4: Provide space and time for critical reflection

The MA study group has been in itself a major opportunity for participants to enjoy a safe environment and a dedicated time to engage in reflexive thinking. Learning conversations with colleagues have provided another forum (see below). Participants state across the sources of data we have that this has been a fulfilling experience for them and has given them a new ‘buzz’ and confidence professionally.

The School-Based Support Framework (SBSF) we have set up is meant to guarantee that the time and space for critical reflection extends to participants’ professional activities. The experiences on this have been mixed. We continue to struggle in making sure the support for participants promised by school management in the SBSF document becomes actual practice and not just a statement of principle. Also, different participants have been able to gain varying levels of benefit from the SBSF depending on their formal positions and informal social relationships in the schools. In this way, existing power structures can limit the time and space some participants get to engage in critical reflection. 

Participants talk openly about these issues in the study groups and we try to ease obstacles, but often we can have little influence on such complex internal matters at the schools. 

Particular aspects identified by participants with respect to this objective include the provision of a forum to talk about government strategies from a critical perspective.

Objective 5: Create opportunities for learning conversations;

and Objective 6: Build learning communities

The programme has been particularly strong in creating space and incentives for learning conversations and in developing learning communities.  Our evidence suggests that there has been considerable progress in all schools in this respect and that this is starting to have real impact on the schools and the people who work and study within them. 

MA participants have expressed a sense of fulfilment, desire for learning, and a real appreciation of this form of continuing personal and professional development.  The participants have become a learning community in their own right and distribute knowledge and engage in pedagogical discourse informally. They say that: “People focus on moving their institution forward”; it “Raises aspiration”; and “Builds a learning culture – where teachers are also seen as learners”.
Moves are afoot to ensure participants’ work is available to other teachers in schools with hard copy of past essays available and electronic copy available on the www. 

In the flipcharts produced at the recent Evaluation Conference 2006 our participants judged that the course had promoted learning conversations in all areas of their social activities at school, i.e regarding pupils, colleagues and the institutional processes. They stated, for example, that learning conversations affected pupils’ aspirations as pupils could now see their teachers as learners studying at university. Pupils also learned to use conversation as a means to reflect on their own roles in the school community and become valued co-participants in research projects adults were conducting as part of their own learning. Here are some related comments:
· “Showed students teachers as learners”
· “Aspirations => essay writing goes on: seeing university”

· “Students involved in DfES research, presentation and publication”

· “Students involved in reflecting about their work as sports leaders in the community”
The participants felt that there had been an enormous impact in learning conversations among colleagues, both as learning conversations started to take place and as they started to have effects on individuals and the organisation. 

Comment on learning conversations stated, for example, that participants had “Engaged others in learning conversations” and that such conversations amounted to “Engaging other colleagues in educational issues and debate”.
Participants commented extensively on the effects learning conversations had had among colleagues:

· “Inspired other colleagues to join MA group”

· “Informal network communities => partnerships informal/formal”

· “Impact on non-MA colleagues: raising awareness of educational issues”

Participants also believed that the schools had taken on board the spirit of learning conversations in how teachers’ voice was being heard more in the style and content of CPD at the school. In many cases this involved an MA participant providing CPD for colleagues on a topic that had been discussed within the MA group. Participants referred to these aspects in comments such as,

· “Building a learning culture – teachers as learners”

· “Inset and CPD, preferred training methods, change of culture”

· “Inset on impact of teaching” 

· “CPD becomes more effective”

· “Inset/CPD (delivering)”

· “Communication between colleagues” 

More generally this new climate of learning conversations had allowed a valued “Opportunity to work with others”.

Many schools embraced a more institutionalised use for learning conversations that were happening spontaneously. This was largely in relation to developing policy and practice at the school but also in using the learning conversation as a selling point to future staff and pupils:

· “Created more time and space for the strategic conversation”

· “Discussion group on current policy and thinking”

· “Created a school ‘think tank’”

· “Thinking/learning reputation”

Objective 7: Embed improved practice in schools 

See list in Q1

MA participants have been at the forefront of generating and writing whole school policy on learning, which is in the public domain.
Doing the MA gave one participant the confidence to question the self-evaluation process in school and reform the way the SEF was completed.  


	Q3: Has your evaluation led to any reprioritisation of your objectives?

Prompts

· Are all your objectives ongoing?

· Have certain objectives become more significant and others less so?

· How and on what basis have these decisions been reached?



	All our original objectives, as set out in our bid for funding, are ongoing. Already at the time of writing the bid in 2004 the objectives reflected a common understanding between the course team and the participants of what might be meant by realistic impact of this programme. Further experience has consolidated the relevance of all these objectives. 

In addition, this year’s residential evaluation conference led us to start the process of including an entirely new objective: supporting school management in managing change. On this occasion the school managers highlighted the challenges they face when the School-based MA starts to put pressure on the school to change. 

The impact of the MA programme has, in some cases, been sufficient to take school management by surprise. School managers entered into the programme with a clear commitment to school improvement through investment in their staff’s intellectual development. It has become clear that groups of staff participating in the MA have the potential, besides developing their own practice, to contribute much to the development of school policy and practice.
As MA studies have progressed staff start to scrutinise school practice in a wide range of areas and new ideas are developed. This can pose challenges for school management who then need their own space for reflecting on, responding to and maximising the impact of MA activity for enhancing the learning of students within the school. 
A practical proposal by the school manager participants has been to establish a termly support group for school management, where managers from all the participating schools can come together to discuss managing the impact of the MA. It was suggested that on the same occasion the MA team would provide a summary of the most recent research regarding school-management, by way of an explicit contribution to the development of the senior managers themselves.

Course participants and the MA team have welcomed this as an exciting new idea. This is work in progress and will lead to some kind of new support feature for school managers later this academic year or next autumn. 


	Q4: Are there areas of impact that you did not originally anticipate?

Prompts

· What evidence do you have to support this judgement?

· How did you collect and analyse this evidence?



	Impacts on staff not directly involved in the MA group were significant, for example where participants have cascaded research findings to other staff.

· Teacher Voice has been empowered both in the MA group and beyond and participants have engaged with other colleagues in intellectual debate;
· Aspirations of students and staff have been raised;

· Participation has enabled the establishment of partnerships that would otherwise been unlikely to have emerged (for example, between colleagues working in quite different parts of the school and, indeed, in different capacities);
· MA groups’ intellectual tone has influenced other forums in schools, pointing the way towards reflective, positive and solutions-focussed dispositions rather than those that might be negative and complaining. 

Cohorts of participants from different schools have begun to work together on the MA; sometimes this has come out of existing partnership, sometimes from practical necessity.  This joint participation appears to have had significant impact:

 “We originally thought that it would be better to have participants only from host school but as participants joined from other schools there were benefits. E.g. participants from other schools were able to question host participants’ perceptions; allowed comparisons and alternative and indeed fresh perspectives.”

· What evidence do you have to support this judgement?

Good practice modelled by MA group has been used by middle managers and has resulted in independent further activity within the school, building on what MA participants have been doing.

Membership of MA groups is increasing, with people who have already started (in some cases, completed) the MA engaging in debate with others and encouraging them to join the group.

Partnerships have emerged as result of MA work, for example:

· PE and English departments;

· a private high school in Arkansas and a participating school in SE London.

Other colleagues have made use of the research projects of MA participants, e.g. one school’s Equal Opportunities group made use of and acted upon the results of MA action research.

People who had not spoken about postgraduate study as an ambition are now active within the course.

People are now considering progress to an EdD or PhD as a direct result of MA activity.

· How did you collect and analyse this evidence

Scrutiny of attendance data;

Evidence of Research projects in completed coursework;

Formal evaluation feedback; 

Tutors’ evaluation summaries;

Minutes of unit boards;

Evidence from Evaluation Conference;

Informal discussion.



	Q5: What is changing about your provision as a result of your evaluation?

· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· What changes have you made/are you making to the way your consortium functions?

Please also see attached  action plan.


	We have become better at adapting units to meet the needs of participants:
· More schools are taking part, with existing schools not only keen to accommodate participants from neighbouring schools but actively recruiting them;

· More staff are in involved in delivering units;

· Outside speakers are involved in delivering sessions;

· Methods of teaching have been adapted in response to evaluation;

· Guidance to support participants as they compile portfolios has been improved– in response both to tutors’ and examiners’ observations of levels of need and concerns raised by participants both formally through evaluation procedures and informally through routine discussion; 

· There is increasing use of peer-coaching as experienced participants and those who have completed their degrees continue to be associated with the programme in a range of roles;
· There is increased study support guidance;
· Non-teachers are starting to participate as the relevance for the whole school community is recognised.

Things LSBU could do to encourage school leaders to take on findings of MA group:

· Disseminate and discuss documents such as this one that enable focussed discussion of impact;

· Develop a guidance pack building on work we have begun that provides support for senior managers responsible for running the course in their school.  This would contain advice on how to run it together with evidence of the kind of activity participation has encouraged and the nature of the impact this has had on practice and on the learning of the students.

· We are planning to hold termly meetings for senior school managers involved with the course.  These will be designed to discuss impact and share good practice; our work with partners suggests, also, that these will need to offer these colleagues real opportunity to develop their own capacity through reflection and engagement with research.




	Q6: Please provide a summary of the activities that collaborative funding has supported.

· How effective do you feel these activities have been in promoting partnership and collaboration?



	Collaborative funding has enabled:

· Systematic collaboration with partner schools including:

· Development of frameworks of support;

· Course development to meet the needs of schools and participants;

· Planning for continuation of existing partnerships and development of new partnerships.

· Development work with LA:

· Incorporation of MA in CPD planning for the LA;

· Attendance at LA and MA planning meetings;

· Contribution to LA CPD days
· The Programme manager (Course Director) has been able to use the time available to visit the schools of participants who are not working at the partner school at which they are studying.  At the moment, all of these participants have joined the course through professional or personal contacts and the funding has allowed the extension of quality assurance mechanisms to include establishment of relationships and support frameworks with senior managers in their schools. 

· Review of and reflection upon activity through:

· Embedded evaluation and analysis processes; 

· Residential conference;

· Securing researcher support;
· Regular meetings with partners.

     (to be extended to include termly partnership management meetings)

· Higher quality collaboration with partners in matters of routine organisation and administration.

· Attendance at and contribution to TDA and UCET meetings and conferences.



Peter Winbourne  

Course Director

MA Programme in Education

November 2006 

Thank you for completing this evaluation form; please return it electronically to: ppd@tda.gov.uk
Or by post to:

Angharad Jones

PPD programme officer

Training and Development Agency (TDA) for Schools

151 Buckingham Palace Road

London

SW1W 9SS

MA Programme in Education Department of Education

Update on ACTION PLAN -  Updated following MA team meeting 24.11.06

This updated action plan will feed into the revised action plan for 2006-7 to be completed as part of the current round of programme monitoring.  Other sources to be drawn upon will be: September 2006's residential evaluation meeting, Unit Board minutes, meetings of course team members, feedback from partner schools, discussion with external examiners (both through formal reports and year-long dialogue and feedback), responses to external developments and reports of team members.

	ISSUES FOR ACTION
	PROPOSED ACTION TO BE TAKEN BY RELEVANT STAFF
	Timetable
	Progress check

November 2006

	Evaluation and QA
	Using the results of the research project and evaluation residential to refine routine evaluation procedures (our equivalent of UEQs, Unit Boards etc..)
 - Course Team, partner, participant and school representatives, external examiners
	September 2006
	Process is underway and continues

	Expansion of school-based route
	Development of relationships with partner schools, potential partner schools and LEAs

· Southwark LEA colleagues 

· CD/Co-ordinator

Specific target numbers (total students per year)


2006/07

2007/08

  
    55

   65
Liaise with TDA re funding beyond 2007/8
	September 2006
	Hurlingham and Chelsea School (possibly with other partner schools in that area) started as a centre in September.  Almost immediately, the LA announced its plan to close the school.  Our response: stay loyal to the school and plan as clearly as possible for the future of participants (11)
Aylwin Girls’ School (Harris Academy at Bermondsey) is to start work on the MA in spring 2007.  Work continues with colleagues from Southwark.

Some staff movement across school centres has been managed smoothly.

Numbers for 2006/7 set to be around 65 by the end of the year.  Talks beginning with Sedgehill School for September 2007.


	ISSUES FOR ACTION
	PROPOSED ACTION TO BE TAKEN BY RELEVANT STAFF
	Timetable
	Progress check

November 2006

	Learning Resources
	Systematise further procedures for affording access to participants.

Produce a course-based booklet of information on resources and resource access.

-CD and Senior Information Officer
	March 2006
	Senior Information Officer has circulated information.  Now built into Course and Unit Guides.

	Student Record System
	Finalise the 'fit' of the SRS with the MA Programme in Education and the school-based route.  In particular, work out how to collect fees from individual students where this is needed.

· CA, CD and Collaborations Unit (Faculty, University).
· Ensure that SRS can produce reports on all aspects of student populations, in particular, reports of ethnicity, gender, disability etc..
	March  2006
	Completed.  Billing procedures agreed with Finance and used routinely

	Portfolios 
	Requirements to be specified very explicitly (possibly to include the production of a short rationale/overview statement, without which the work could not be deemed a pass.)

Requirements will make clear that verification statements are required.  Discussion as to what constitutes verification - who should be authorised to verify - will continue to be see as problematic, as befits the reflexive nature of the course.

Devise and make use of template to support assembly of portfolios.

- Course team, school colleagues and external examiners (through school visits)
	February 2006
	Work continues on this aspect of QA.  School-support forms are now used to enable participants to secure appropriate support for their activity in line with requirements of SBSF.

Requirements for portfolio have also been changed with clearer guidance on inclusion of review of articles and learning journals


	ISSUES FOR ACTION
	PROPOSED ACTION TO BE TAKEN BY RELEVANT STAFF
	Timetable
	Progress check

November 2006

	Guidance for participants on choosing and writing assignments.
	1. Work within the MA team to devise ways of consistent emphasis on further developing frameworks that encourage and require critical engagement and reflection;

2. Work with colleagues in UCET and elsewhere (TLA) to identify and share good practice;

3. Review assessment and tutorial practices, focusing on such development;

4. collection of the ‘best’ essays from the various schools be made available for others to read;

5. Clarify hand-in practices and implement consistently.

Correct referencing:

1 to be a specific focus of support for all units

2 all unit guides to refer to students to sources of support: from the Course Guide; from tutors; from Information Officers at LSBU

- Course Team, Senior Information Officer, External Examiners and colleagues from partner schools.
	September 2006
	1. Continuing.  Issues with SBSF noted were raised at  September evaluation conference.  School-support form introduced.
2. Continuing – good progress

3. Continuing

4. Continuing

5. Continuing



	Support for School-based activity
	Establish a termly support group for school management, where managers from all the participating schools can come together to discuss managing the impact of the MA.
- Course Director 
	February 2007
	In progress

	Dissertations
	Include clarification of the timing for completion of dissertations in updated documentation

Further development of systematic support for dissertation students (e.g. extension of writing workshops) 

- Course Team
	February 2006
	Intense activity all year.  Guidance in Course guide sharpened up and discussed at November course team meeting. 


	ISSUES FOR ACTION
	PROPOSED ACTION TO BE TAKEN BY RELEVANT STAFF
	Timetable
	Progress check

November 2006

	Staff Development
	Develop peer-observation and exchange of practice within MA team

Tutors to get a tour of, and general introduction to, each school together with information NOT available from the internet;

Clarify role of link tutor (aide memoir sheets for school managers and participants)
Training in the use of BlackBoard
- Course Team, colleagues from partner schools.

	February 2006
	Efforts have been made to do this, but more still to be done.

Some training in BlackBoard, but more needed.
Aide memoir now used as basis for school-agreement forms and included in Course Guide.

	MA Team
	Expand the MA teaching team to enable planning for future expansion and staff changes.

Develop MA team capacity so that colleagues are also able to ‘double up’ on units and understand each other’s areas of expertise.

Identify and develop staff capacity within the department to prepare for the launch of a Primary MA.
	September 2006
	Now working with SOL consultants to develop capacity; also working with colleagues from across faculty to develop capacity to offer support for researching education unit.


	ISSUES FOR ACTION
	PROPOSED ACTION TO BE TAKEN BY RELEVANT STAFF
	Timetable
	Progress check

November 2006

	Teaching and Learning
	Encourage all schools to: 

1 hold residentials

2 invest in (at least) the suggested core texts and consider subscribing to a relevant journal

3 Seriously consider TLA submission.
4 Devise and use Agreement Frameworks for making commitments of schools and University clear and explicit.

- Course Team, colleagues from partner schools.
	February 2006
	Efforts have been made to do this; all new schools now required to complete a school-agreement form which makes all forms of support clear and explicit.  All schools have held residentials for most recent units.

Possibility for TLA submission has been made clear to all participants; as yet, not taken up, though there has been some interest. 

	Personal Development Planning (PDP).
	Suggestions for changes to be incorporated in the next version of the PDP.

- CD, Course team
	June 2006
	In progress

	A full-time route?
	Discussion is to continue over the possibility and advisability of introducing a full-time route either in September 2007 or some time after that.
Decision to be made by January 2007
	January 2007
	No FT route for Sept 2006.

A FT route thereafter has not been ruled out.

	A new PT route for MSc Mathematics Education?
	Build on the TAM course to recruit a cohort for a pt course at LSBU.

Consider school-based aspects/ need to devise additional units with maths ed focus
	September 2006 
	A new cohort of participants has enrolled onto the MA via our TAM course.  These people may well continue beyond 2006/7 to complete the MSc route of the programme.


� There were 10 MA participants (that is 22% of those for whom PPD funding was claimed in 2005-6), 3 senior school managers and 5 university tutors.  LA colleagues were unable to attend the residential conference, but were fully involved in the evaluation process.


� See Ensuring the attainment of white working class boys in writing (DfES 2006) to which these participants contributed, � HYPERLINK "http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1397-2005&" ��http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1397-2005&�





PAGE  
1

[image: image2.png]UNIVERSITY



