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summary report
Introduction

PPD criterion 7 states that providers should:

‘Provide specified management information and include an evaluation of the programme’s impact on practice in schools.  Gather operational data, and monitor and evaluate the programme’s impact on practice in schools.’
This information is required by TDA by 30 November 2006.  The evaluation of the programme’s impact on practice in schools should be sent in summary form using this template.

PPD partnerships have already specified their approach to impact evaluation in their application.  Please note that TDA welcomes different approaches across the partnerships.
The purposes of this summary template are as follows:

· To support providers and ensure that the process of reporting is not unduly burdensome

· To achieve consistency in how this information is reported

· To enable TDA to disseminate effective practice across providers

· To signal areas which would benefit from further research and consideration
· To inform the future development of the PPD programme

We are interested in how you have evaluated impact, what conclusions it has led to and how it will inform your future provision. Please note that these summaries will be made available for the external quality assurance of PPD that we are commissioning. However, we will not use this information to make judgements which affect existing funding arrangements. 

Guidance

All references to objectives refer to the objectives identified in the orginal application.  Please note that providers will not be penalised if certain objectives have not been met in full.  
The boxes will expand if additional space is needed.  However, we would urge providers to be as concise as possible.  We are interested, for the purposes of this summary report, in headline information rather than in the detail which lies behind the findings. Please note, however, that the external quality assurance of the programme may involve further discussion based around the evidence which supports providers’ evaluation of impact at some point in the next two years.
	Provider name:     Anglia Ruskin University



	Q1: How well are you achieving the objectives as identified in your application?
Prompts

· Have you addressed pupil learning experiences?

· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· Whom did you consult?



	The MA Education, around which our bid for PPD funding was made, was taught in its original format for the final time during 2005-6.       Major changes occurred across the university last year, to which reference will be made in response to Q2, and we are confident we have made good progress on several of the objectives, as set out in our bid to the TDA.     Our external examiner, reporting on the work of students over the past year, notes that the currency and validity of the curriculum is 'a strength of the modules and the overall pathway, which has been designed to meet the changing needs of prospective students and of the profession more generally.    Module content is very appropriate for contemporary needs at the levels of individual students' practice and for improvements in the institutions in which they work'.     
A significant aim of the MA Education is the development of teachers' professional practice based around the principles of practitioner-based enquiry.     It recognises the workplace as both the field for, and the beneficiary of, high quality small-scale research by teachers and places great value on the transferability of research findings to and from the workplace.    The pathway promotes the concept of teaching as a research- and evidence-based profession.    Teachers integrate their studies with their job, where the work becomes the subject of their research, and their research becomes an integral part of their work.     Module learning outcomes and a range of assessment tasks are designed to address teachers' professional development needs and/or those of the institution within which they work. 
Teachers determine their own route through the pathway, choosing modules located either in one generic category or from across a range.    The categories include:  SEN; early years; leadership, management and school improvement; learning, teaching and assessment; subject knowledge and pedagogy; early and continuing professional development; remodelling; inclusion.      Topics chosen by teachers as the focus of their research are identified in number of ways, including:
· performance management objectives

· Ofsted inspection reports

· school/department improvement priorities

· NQT induction objectives

· local authority school improvement personnel, who also tutor on the pathway, working in tandem with teachers and heads to identify key areas  for research
· issues arising from teachers' research undertaken on previous modules
The intention is for those studying on the MA Education to gain knowledge and skills in order to challenge and improve their practice.     They are encouraged to synthesise theory with empirical research and to analyse and evaluate the impact of their PPD studies on their own and their pupils' learning and performance.    Data collection and analysis forms an integral part of the majority of module assessments.      
Data scrutinised for the purposes of this PPD impact evaluation summary report are derived from a range of sources which include:    
· parts of assignments, dissertations, critically reflective journals and other modes of assessment where teachers reflect critically on the impact of their studies on their practice and on their pupils' learning.  
· pupil interviews and observations and scrutiny of pupils' work, undertaken by teachers as part of their studies and reported in assignments and other forms of assessed work.  
· individual/group interviews and focus groups carried out with a range of stakeholders, eg teachers currently studying modules on the pathway;   head teachers/deputy heads/CPD co-ordinators whose schools are supporting cohorts of teacher researchers on the MA Education; teachers attending dissertation-writing support groups.  

· responses to a questionnaire distributed to those studying on the MA Education in Suffolk.
· module evaluations.
· consultation with teacher representatives and other members of the CPD programme group. 
· programme annual monitoring report.
· tutor feedback and informal discussion with teachers studying for their masters degree.
· school Ofsted inspection reports.

· external examiner reports.

· cross centres' moderation meetings.
· interviews with newly qualified teachers and others in the early years of their careers, who are studying on the MA Education.       This formed part of an Escalate-funded research project undertaken and published during the year and presented at BERA in September 2006.     The focus of the research was about encouraging the use of evidence to inform practice among teachers early in their careers. 
The above sources of evidence have informed our response to all the questions in this report and are used to indicate the extent to which we have or have not achieved our objectives.     Analysis of the data has been organised to reflect emerging themes and patterns.
Our response to Q1 is to address the objectives where we have evidence of considerable achievement.   It refers in particular to criterion 2 (the improvement of pupils' performance through the embedded improvement of teachers' knowledge, understanding and practice) and criterion 3 (the development of teachers' research and problem-solving skills through the critical evaluation of evidence and research from a range of sources)
The overarching theme to emerge from our evidence relates to teachers' increased confidence and self esteem and the effect this has on a range of significant sub-themes:    
· quality of teaching
· classroom management

· school improvement
· standards of achievement and pupils' learning
· development of research skills
· career development and aspirations

A brief summary of the issues included under each of the headings above are now presented:
Quality of teaching
Several modules address quality of teaching so it is pleasing to note the strength of evidence which suggests teachers are increasingly using a repertoire of 'models of learning, tools for teaching'.      It is not only individual teachers studying on the MA who report the impact on their practice.     
Where a module has been delivered in school, there is also evidence of it having some impact at an institutional level.      Teachers report the impact of improvement in the quality of their teaching at a classroom and whole-department/year group or school-level in areas such as assessment for learning, subject knowledge, higher order questioning techniques, innovative and creative methods of  teaching tailored to suit learners' preferred learning styles, development of thinking skills, personalised learning and risk taking.     They are increasingly confident about, and derive enjoyment from, disseminating research findings to colleagues and persuading them to employ similar strategies.
Classroom management 
Classroom interventions undertaken as part of a number of modules have enabled teachers to plan, implement and evaluate strategies for dealing with classroom management issues.     They have had time to read relevant literature which has both informed their practice and led to increased confidence at dealing with the issues.     Action enquiry modules focusing on improving pupils' behaviour and presentation of self in the classroom, for example, have made a strong impact.     This has particularly been the case where interventions have been strengthened by drawing on the expertise of others, whose practice is regarded locally as exemplary, to share insights and techniques.     The resulting collection and analysis of data has led to high levels of confidence by teachers on the modules who confirm that their needs have been met which has led to changes in their practice and to more detailed lesson planning. 
School improvement
The pathway is deliberately designed for those in the early years of the profession to study alongside those already in middle or senior management in schools and elsewhere in education.      Our evidence suggests that a strong contributor to the success of the pathway is the opportunity provided for listening to, learning from and working with others.     It is interesting to recognise the extent to which teachers studying on the masters pathway are contributing to improvements in practice at both an operational and a strategic level through involvement with curriculum planning and policy development, working in task groups on whole-school priorities for example.  Teachers on the pathway, regardless of their stage of career, are directly influencing new or revised school and authority policies in areas such as homework, assessment, inclusion, behaviour and transition.       In those places which may be characterised as learning institutions or learning authorities, there is evidence of those who are studying on the MA acting as agents of change.     They are leading school- and authority-wide CPD sessions, are providing coaching and mentoring in and across schools and authorities and are contributing to national initiatives through conference presentations and reports.   
Standards of achievement and pupils' learning    
An important intended outcome of the MA is that, as a result of their studies, teachers' increased knowledge and skills should impact on pupils' learning and performance.     It is not always easy to provide evidence of a correlation between the results of teachers' work on the pathway and measurable outputs in terms of pupil performance, but many of our respondents cite evidence to support the view that their work on the MA has led directly to improved pupil progress and raised standards.     It is the case that the longer period of study required to complete a dissertation enables teachers to follow through initiatives and interventions and to evaluate evidence of improvements over time.       They cite pupil tracking via National Curriculum levels, reading and spelling ages, analysis of baseline and value added data and GCSE/QCA results.     An example is where a teacher has undertaken research into assessment for learning and target setting.      There is evidence of pupils improving by at least one NC level as a result of the intervention.    Others back up their claims by reference to the views of pupils.      Pupils after all provide a vital source of primary data to teachers collecting evidence of impact on learning.    
Some of the other ways in which pupils' learning has been enhanced include:
· pupils developing as collaborative learners:   learners' feedback to the teacher indicates that they feel their opinions are valued and they are learning from each other.      Confidence and enthusiasm levels have been raised and pupils want to continue discussions after class.    These improvements have impacted on pupils' ability to convey meaning through writing.
· a module on behaviour has led to pupils taking more responsibility for their behaviour which in turn has strengthened pupils' ability to concentrate and complete tasks.

· a dissertation on transition has impacted positively on pupils exhibiting higher levels of motivation.

· conditions have been created in which students have become more independent learners. 
· the construction of an anti-bullying website, as part of a teacher's studies, is allowing pupils to email the school to talk about problems.    This has led to pupils participating more fully in class.
· through the use of ICT.     For example, in one school, pupils are confidently producing digital story films and digital photography which have been   entered into national competitions.     The teacher, an ICT co-ordinator in a school where ICT provision was poor, is now able to share and extend work carried out on the module with the rest of the staff and it has led to ICT being fully integrated into all curriculum areas across all class groups.
Development of research skills  
An interesting finding concerns the apparent benefits of studying for the masters degree over a sustained period of time.       It impacts on teachers in terms of their professional and personal development.       Respondents refer to being able to engage in deep rather than shallow learning, to investigate issues rigorously and to re-visit areas of interest or concern from different perspectives over the course of several modules.       They mention being able to engage in academic discourse at a more profound level as a result of their growing confidence in handling and researching educational issues.
The compulsory research methods module equips teachers with skills needed to investigate educational practice and to interrogate data from a range of sources.     The cumulative effect of undertaking small-scale research projects increases their capacity to interrogate existing data sets, to develop and utilise research tools, to collect and analyse data and to identify and to suggest strategies for improvement.    
Integral to all our provision is the expectation that teachers' practice will be advanced by requiring them to draw upon a wide range of perspectives in order to integrate their learning with professional practice.     Teachers use multiple theoretical models to deconstruct and represent their practice.     Particularly relevant theories are considered in individual modules and teachers learn to understand and evaluate policy, research and inspection findings and to draw upon them in their work.     We have strong evidence to support the success of this objective and include a quote from a teacher on the MA who completed his degree during the year.    He is a primary school head teacher and local authority consultant head but his words represent the views of many.   "I started the MA Education knowing nothing.     I thought educational research would be just statistics and maths.       I feel so much more confident now.     It is difficult to find time to engage critically with literature but I really appreciate the insights it's given me.    It challenges you not to accept the status quo.     I've never been so questioning of what we do.     I now always read research literature and try to think through the implications of issues for primary school practice". 
Career development and aspirations

A significant number of respondents reported how their careers had been directly influenced as a result of their MA studies.     Such findings suggest students are in the forefront of innovation and development, regardless of their formal status within the school or place of work.     The confidence, to which so many refer, is contributing to heightened self esteem which leads teachers to aspire to posts of responsibility through such schemes as Fast Track and the National Professional Qualification for Headship.       Some of our newly qualified teachers (NQTs) embark on masters level work because they are keen to advance quickly in their careers and there is evidence that some are successful.     Other NQTs begin postgraduate studies in order to obtain the degree before seeking promotion.      It fulfils their desire to continue "getting the buzz from learning" which they had experienced during their PGCE and initial teaching training courses.       We have considerable evidence to suggest that teachers have been promoted to middle and senior management posts within school and in other schools, while studying on the pathway.      Reference is made to the increased confidence with which teachers on the MA are able to articulate their knowledge and provide vivid examples from their studies to illustrate points during interviews.      



	Q2: How far were your original objectives realistic?
Prompts
· What evidence do you have to support this judgement?

· How was this evidence collected and analysed?

	We have shown that objectives relating to criteria 2 and 3 in our bid were generally achieved successfully.   For a number of reasons, those relating to criterion 4 (stakeholder involvement in planning, reviewing and developing provision), criterion 5 (reducing identified barriers to teachers' participation) and criterion 6 (quality assurance procedures) were achieved only in parts and could be deemed to have been slightly unrealistic.       There are reasons for this.     It is important at this point to draw attention to the context in which the first year of our TDA/PPD-funded MA Education pathway was delivered.     The vice chancellor initiated a university-wide curriculum review.     This provided the opportunity for us to review, re-write and re-validate the pathway.        At the same time, the university reviewed its links with regional colleges which led to a realignment of partners.      
Planning, reviewing and developing provision
The review of our existing provision was part of the larger university-wide initiative.       We consulted with stakeholder clusters about the aims of a revised MA Education pathway and what the degree should look like.     It was agreed that the new version of the MA Education should be robust and have exactly the same central tenets, core values and aims as the previous model and thereby remain aligned with our bid.    Once a basic structure was agreed, advice was sought about the categories within which stakeholders would like to see modules located.        The period leading up to re-validation events required an enormous amount of work to be undertaken in order to streamline provision and rationalise module choice.    In order to expedite the process of re-writing as efficiently and effectively as possible, it was considered appropriate to work with colleagues from our main partner, Suffolk local authority.      The strong links that were already well established became even stronger through the year.     Staff from the Suffolk Postgraduate and Research Centre participated fully in helping review, re-write and present material at all stages of the re-validation process.       Since its inception, modules attached to the MA Education had grown exponentially and some overlapped or possessed out of date learning outcomes.      Modules have now been reduced in number, whilst choice for students has been maintained.           
At times it was difficult to maintain close contact with some of our smaller partnerships and this had the effect of skewing the balance within the consortium.      Developing and maintaining communication channels with all partners is a priority to be addressed during the current year.  
The university's Senate has been reviewing its committee structure and some of the committees fell into abeyance.       Meetings with most stakeholders took place as planned and tended to be on an individual school or cluster basis.    A great deal of discussion took place with teachers studying on the pathway and with tutors and associate tutors (headteachers, local authority advisers, school staff), but the discrete nature of the consultations concerned us.     It is our intention that a fully functioning PPD Standing Committee, on which all stakeholders are represented, will take on the responsibilities which were outlined in our bid.
Reducing barriers to participation

The barriers to teachers' participation identified in our bid have largely been addressed.    Much of our evidence suggest teachers acknowledge and appreciate the flexibility and accessibility of provision and of tutors.     Increasingly, the demand is for school or sub-region-based delivery of the pathway and for modules which are flexible enough for teachers undertaking work-based research to contribute to whole-school developments. It has been possible to respond positively to such requests through using associate tutors and local authority staff, university colleagues and former teachers who have already gained their masters qualification.       
Great attention is paid to teacher support by module tutors, programme leaders and the head of department.        The programme allows a period of up to six years for completion and those studying on the pathway appreciate the flexibility this allows.   Positive feedback was received about the flexibility of module provision.      They are taught at weekends, in the evenings and in centres close to the location of teachers.    Suffolk teachers praise the opportunities offered to study in action-packed weeks during the hugely successful summer university.     Essex teachers attending the smaller-scale summer university in Chelmsford value the time away from school to focus on their studies for concentrated periods of time.      
Fees have been kept the same for the past three years and respondents appreciated this.      Such stability aids teachers' financial planning.        Head teachers in a number of school-based cohorts fund teachers to study for their masters as part of the schools' commitment to CPD and also as a means of recruiting and retaining teaching staff.
We are mindful of the low take up of PPD provision across the eastern region.      It is a priority to be addressed this year and will form part of the department's development plan.      An aim is to increase the level of take up and to be much more proactive in our exploration of potential markets. 

Quality assurance (QA) procedures
This objective has been successfully achieved in general.     The QA mechanisms identified in our bid are in place, with the exception of the PPD Standing Committee (see above), and have been used through the year to assure the quality of provision.    Evidence analysed from the following sources has contributed to the findings in this report:  module evaluations, annual monitoring report, the external examiner's reports, monitoring the quality of delivery, student feedback through committees and face to face meetings, peer group moderation in Suffolk, cross-centres' moderation meetings.      As stated already, we have been less successful in establishing the PPD Standing Committee to replace previous committee structures that were in place before university reorganisation.    The  Faculty Board now overviews, and has responsibility for, QA matters in the faculty and major partners are represented.     However, we feel it important that another forum should exist at which all PPD stakeholders are represented.     



	Q3: Has your evaluation led to any reprioritisation of your objectives?
Prompts

· Are all your objectives ongoing?

· Have certain objectives become more significant and others less so?

· How and on what basis have these decisions been reached?



	All objectives identified in the bid remain important and are ongoing.         We are committed to sustaining the quality of provision highlighted in response to Q1 and Q2 of this PPD impact evaluation report.        Issues highlighted in Q2, has identified that some of the objectives in criteria 4, 5 and 6 need attention.    Strategies for addressing these are outlined in Q5.     The introduction of the new MA Education pathway in 2006-7 is an overriding priority.



	Q4: Are there areas of impact that you did not originally anticipate?
Prompts

· What evidence do you have to support this judgement?

· How did you collect and analyse this evidence?



	Q1 lists the sources of evidence collected for this report and refers to the means by which the evidence has been analysed.     Many of the intended outcomes have been realised.    It is pleasing to have confirmed that a main strength of studying on the pathway continues to be the development of teachers' professional practice and the impact this has on teachers' and pupils' learning. 
An unexpected but interesting outcome is undoubtedly that which relates to teachers' increased feelings of confidence and self worth and esteem.       The extent to which these feelings permeate other significant aspects of teachers' professional practice is most marked.     The issue may well be worth further study.



	Q5: What is changing about your provision as a result of your evaluation?
· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· What changes have you made/are you making to the way your consortium functions?

Note that you may wish to attach an action plan as part of your answer to this question.


	Priorities and changes to provision have arisen partly as a result of the analysis of data listed in Q1 and partly as a result of the reorganisation within the university and beyond.
MA Education 2006-7
When our bid was submitted, no overhaul of the pathway had been anticipated and certainly not one which led to root and branch changes.      The 'new' MA Education is being delivered in 2006-7 and its introduction must be a priority.     As stated elsewhere in this report, the core values, central tenets and aims of the pathway remain the same.     The broad categories within which modules are grouped have been extended to include one which incorporates modules focused on 'Every Child Matters'/multi-agency working.     We have removed modules whose specificity made them difficult to recruit to in terms of numbers and replaced them with more generic titles.      A module about leadership in middle management replaces one about co-ordinating science in the primary school, for instance.     This should enable teachers from different subject disciplines and from different phases of education to learn together.       We have responded to the need for modules which have the capacity to engage teachers in a wide range of work-based learning and have replaced a generic university-wide independent learning module with one which is tailored to the needs of teachers on the pathway.       At the same time, we have written modules which have greater specificity to reflect other needs.       There is now a module which enables those studying on, or who have completed, the NPQH to submit a critical commentary and thereby gain credit for their previous study.       We have introduced critically reflective journal modules, using guidance from UCET following consultation with the NCSL, which relate to national programmes such as Leading from the Middle and the various national strategies.  

Online/WebCT/blended learning

A university priority is the development of WebCT and blended learning.     Some of the MA Education modules are already tailored for online delivery.      We have teachers registered on the pathway who are not based in the region.       The research methods module is being delivered in online and WebCT/blended learning modes.      We wish to extend this area of provision so that modules may be offered in a range of online/blended learning/WebCT modes.   The faculty has appointed a Learning Technologist to support this development.    
Improving the running of the consortium

During 2005-6, personnel involved with the MA Education were preoccupied with changes at all levels in the university.     As mentioned elsewhere in the report, the setting up of the PPD Standing Committee was deferred.       This is now a priority in order to provide a fully functioning forum for all stakeholders to meet together, rather than separately, to discuss, monitor and review all aspects of provision.     We also want to develop and increase contact with some of the smaller partners and to encourage them to play a significant and strategic role in the development of provision.      

Increasing take up

We are mindful of the fact that take-up for PPD in the region is smaller than elsewhere.     The introduction of a newly developed pathway provides the opportunity to review and revamp all aspects of marketing and publicity.      As part of this process, we intend to interrogate existing data in a number of ways.     One is to identify and then target geographical areas where take up and enrolment is poor.     We also intend to track those who gain promotion and move to different schools and ask them to act as ambassadors for the provision offered by our consortium.



	Q6: Please provide a summary of the activities that collaborative funding has supported.

· How effective do you feel these activities have been in promoting partnership and collaboration?



	Activities which the collaborative funding has supported include:

· Regular staff development sessions with partners focusing on:  dissertation supervision and support, marking policies, revised assessment criteria.

· Regular staff development sessions with our principal partner focusing on:   reviewing, re-writing and presenting material for the introduction of a new MA Education

· Attendance and participation at several re-validation events 

· Cross-centres moderation meetings

· Attendance at and contributions to conferences eg. BERA

· Attendance at university-led training and other events focusing on academic regulations, 15/30 curriculum design etc.

· Attendance at national CPD events held by the TDA and other organisations

· QA visits and monitoring of provision across and within centres.

From feedback received, it would appear that activities have been effective in terms of keeping those involved in the provision of the MA Education pathway fully up to date with requirements and expectations.       The other activities have also received a favourable response because they enabled our partners and ourselves to become familiar with changes brought about by university re-organisation and new regulations.      There is a sense in which the activities of last year were predominantly inward-looking as we developed the curriculum.       Opportunities will be sought to look outward and to grow the capacity of all involved in the consortium to develop provision in order to meet the needs of teachers in the region and beyond.



Thank you for completing this evaluation form please return it electronically to: ppd@tda.gov.uk
Or by post to:

Angharad Jones

PPD programme officer
Training and Development Agency (TDA) for Schools

151 Buckingham Palace Road
London
SW1W 9SS
