PPD Impact evaluation 


Introduction

PPD criterion 7 states that providers should:

‘Provide specified management information and include an evaluation of the programme’s impact on practice in schools.  Gather operational data, and monitor and evaluate the programme’s impact on practice in schools.’

This information is required by TDA by 30 November 2006.  The evaluation of the programme’s impact on practice in schools should be sent in summary form using this template.

PPD partnerships have already specified their approach to impact evaluation in their application.  Please note that TDA welcomes different approaches across the partnerships.

The purposes of this summary template are as follows:

· To support providers and ensure that the process of reporting is not unduly burdensome

· To achieve consistency in how this information is reported

· To enable TDA to disseminate effective practice across providers

· To signal areas which would benefit from further research and consideration

· To inform the future development of the PPD programme

We are interested in how you have evaluated impact, what conclusions it has led to and how it will inform your future provision. Please note that these summaries will be made available for the external quality assurance of PPD that we are commissioning. However, we will not use this information to make judgements which affect existing funding arrangements. 

Guidance

All references to objectives refer to the objectives identified in the orginal application.  Please note that providers will not be penalised if certain objectives have not been met in full.  

The boxes will expand if additional space is needed.  However, we would urge providers to be as concise as possible.  We are interested, for the purposes of this summary report, in headline information rather than in the detail which lies behind the findings. Please note, however, that the external quality assurance of the programme may involve further discussion based around the evidence which supports providers’ evaluation of impact at some point in the next two years.

	Provider name:       St. Mary’s College
                                 MA in Education (Continuing Professional Development)


	Q1: How well are you achieving the objectives as identified in your application?

Prompts

· Have you addressed pupil learning experiences?

· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· Whom did you consult?



	· Our programme is premised on improving teaching and learning in individual schools.  Whilst it is too early to state quantitatively that there have been improvements in pupils’ curricular grades or achievements, feedback from teachers, CPD co-ordinators, senior management and school governors indicates strongly that pupils’ learning experiences within the curriculum have been enhanced; and there have been noted increases in pupils’ capacity to learn in different subjects.
· All individual research projects are linked to the School Improvement Plan and must be counter-signed by the school on a proforma (see appendix 1).  One of the key expectations on this proforma is that research must be linked to improving teaching and learning in the school.

· The evidence to support the judgement relating to increases in pupils’ capacity to learn was collected from the following sources:

· module evaluations (data collected from individual teachers

                                      - see appendix 2 for example of form)

-  questionnaires           (data drawn from sample of teacher participants
                                      - see appendix 3 for example)

-  interviews                   (data drawn from sample of teacher participants

                                       - see appendix 4 for  example)

-  quality assurance      (data from evaluations of teaching across school

   monitoring                   sites

                                       - see appendix 5 for example of form)

-  minutes of 

  stakeholders’ meetings

· All stakeholders including teacher participants, CPD co-ordinators, headteachers, governors are consulted.  We are in the process of expanding this to include a representative sample of pupils’ responses in teacher participants’ schools.



	Q2: How far were your original objectives realistic?

Prompts

· What evidence do you have to support this judgement?

· How was this evidence collected and analysed?



	· Early indications are that our original key objective (to improve the knowledge, understanding and practice of teachers for the purpose of improving pupils’ performance) has been realistic.  This is supported by both the increased number of individual students on roll and the number of school centres that have signed up to the programme (see appendix 6).
Evidence drawn from analysis of interview data with a sample of teacher participants shows that:

· in subject delivery, more practical activities are being used and more investigative and focused activities are being undertaken which are more open-ended.  A personalised learning agenda is being developed for pupils in classrooms;
· sustaining continuing professional work over time has enabled teachers to embed new practices relating particularly to pupils’ learning;
· collaboration in teams both within schools and across schools (networks) has increased momentum in reflective enquiry and is helping schools build social and intellectual capital.  There are noted increases in teacher participants’ self confidence motivation and awareness of themselves as learners and a greater focus on improving pupils’ capacity to learn in the classroom.
· Schools have responded positively to programme provision and in six cases they have put through a second cohort of students for MA study.

· Interview data with teacher participants also indicates that schools are amending their policies on specific aspects of teaching and learning and implementing the proposals made by teacher researchers.




	Q3: Has your evaluation led to any reprioritisation of your objectives?

Prompts

· Are all your objectives ongoing?

· Have certain objectives become more significant and others less so?

· How and on what basis have these decisions been reached?



	· Whilst our key objectives are on-going we have made a number of significant amendments to programme design and philosophy.
The focus continues to be on research to improve pupils’ and students’ learning outcomes in the curriculum.  However, a new thrust has been given to researching practice to increase pupils’ ‘learning capacity’ within the curriculum.  This embraces a more practical implementation of research enquiry, linked closely to subject pedagogy and the professional needs of teacher participants.

· A newly validated MA in Education programme (Leading Innovation and Change) has been designed to address the change and learning agendas of individual schools and to embed PPD in the real work of teachers’ pedagogy and to empower teachers to lead change in their pedagogical practice.
· Priorities have been readjusted to accommodate the view that the ability to research practice, engage in dialogue with all members of a school community, and lead change which addresses their curriculum concerns constitutes a highly significant impact on learning, both for course participants and pupils in their change.
· Priorities include re-focusing on:

· subject knowledge and pedagogy, for improving pupils’ capacity to learn;

· teacher leadership, for increased capacity to initiate and lead change;

· school culture, for identifying levels of professional dialogue throughout the school and improve institutional literacy.

· These adjustments have been made as a direct result of feedback and data analysis gained by interview and questionnaire with sample groups of teacher participants (for instruments see appendix 3 and 4).

· Managing the change agendas for schools, particularly in respect of subject knowledge and pedagogy, has therefore take on a new force in our programmes.




	Q4: Are there areas of impact that you did not originally anticipate?

Prompts

· What evidence do you have to support this judgement?

· How did you collect and analyse this evidence?

· 

	· There are a number of areas of impact that we did not anticipate.  The most prominent is the empowerment of the individual teacher.  By having a critical mass of teachers studying in individual schools a culture of enquiry, challenge and change has started to emerge.
In addition, as more of their proposals are being incorporated in school policy, teacher participants are becoming more confident in advocating and defending their claims to new knowledge.  New theories of action are being disseminated both within individual schools, and beyond them in school networks.  This is an unforeseen outcome.  Teachers (with new confidence) have been pro-active in this respect.  For example, two MA finalists (a headteacher of a primary school and a colleague teacher of a Year 5 class) were observed presenting their research work on developing a learning culture throughout the school.  They directed their talk to an audience of invited guests (after school twilight period).  These included colleagues from the participants’ own school and also teachers from neighbouring schools who operated within an established school network.
· Evidence for the above observation came from visits by programme team members to individual school sites, and analysis of interview data with sample teacher groups. The evidence suggests that by engaging in this level of professional inquiry and also by disseminating key outcomes to professional audiences teachers not only empower themselves but also re-define their professionalism.

· Another unforeseen reported outcome is that as a result of engaging in PPD, teachers are better able to design information - gathering instruments, to gain and interrogate school data and form baselines in areas that are difficult to measure, such as pupils’ learning disposition and perceptions of learning.

A shift in emphasis has taken place in sample schools from teaching to learning.  Evidence: Interviews with teacher participants and in students’ presentations at our Autumn Conference (Appendix 7).

· Teachers’ practice in sample schools has been modified to enable pupils to identify their own strengths and weaknesses in their work and empowering them to take more control of their own learning.

· Teaching in sample schools has become more interactive allowing for more practical application of work in the core subjects.  The MA work has allowed teachers to find a way of measuring more abstract learning.  (e.g. learning capacity, learning disposition, connectedness and valuing and working with difference - more difficult to quantify than traditional indicators.)  Evidence for this came from a primary school head who reported:

‘We are a very high achieving school but with little scope for value-added as we have a very high performing infants school with the majority of children coming in at level 3 so we have nowhere to take them.  This puts immense pressure on us to achieve and we have to look at other ways of making that achievement which requires thinking ‘out of the box’.  The MA has provided us with the creative and critical thinking skills to enable us (the senior management team) to do that.’
· Undergraduate and post-graduate ITE students are beginning to realise the importance of obtaining ‘M’ level credits and value the opportunity to develop their professionalism through research enquiry linked to practice.
However, post-graduate ITE students have particular learning requirements and need to engage initially in readings which do not assume prior knowledge of teaching.  Initially, we have found it important for them to clarify values, professional identity, learning styles and the essence of reflective practice before they move on to specific work relating to pedagogy and the curriculum.
· Additional examples of unanticipated outcomes include:

· a shift in culture and capacity of schools in which teacher participants are able to confidently lead change initiatives linked to pedagogy;

· a noted increase in teachers’ theoretical knowledge;

· research work contributing to whole school developments;

· more creative pedagogical approaches linked to pupils’ disposition, learning capacity, meta-cognition and attainment.

Evidence for the above has come from discussion with a sample of teacher participants, CPD co-ordinators, questionnaires with participants and from individual PGCE students in a pilot group.



	Q5: What is changing about your provision as a result of your evaluation?

· What evidence do you have to support this judgement?

· How did you collect and analyse the evidence?

· What changes have you made/are you making to the way your consortium functions?

Note that you may wish to attach an action plan as part of your answer to this question.



	· As a result of our on-going evaluations we have made a number of changes to our three MA in Education Programmes (see appendix 8).
From September 2006 a small group of PGCE Primary students was established in order to provide students with an opportunity to undertake 60 credits of M level work through our MA programme Continuing Professional Development, as part of their PGCE studies.  Plans are in hand for us to offer this facility to all our PGCE primary and secondary students from September 2007, taking account of findings from student experiences within the current pilot group.
· Plans are in hand to also offer all our primary and secondary ITT undergraduate students 60 credits of ‘M’ level work from September 2007.  Currently we have a small student cohort in each category completing ‘M’ level credits.
· In addition, we have designed 3 modules on teacher mentoring, linked to our MA in Education Programme: Leading Innovation and Change.  These provide access to the programme for class teacher mentors and we hope to offer the modules to mentors from September 2007 as a lead into ‘M’ level studies.

· We plan to offer our MA programme: Leading, Innovation and Change to newly qualified teachers from a range of London Boroughs from September 2007.  NQTs will be able to take up the programme, initially registering for 60 credits and work at a pace that suits their needs.

· We have appointed a Quality Assurance Manager who has responsibility for collecting and analysing data from a variety of sources, particularly from observation of teaching sessions and evaluation of assessment practices across student cohorts.  Data is fed back to the management team for analysis and action-planning.
· We are also in the process of conducting a longitudinal enquiry into the long term impact of teacher research and the teacher as a change agent.  This is expected to provide us with rich data about impact of provision from a variety of relevant sources and upon which action can be taken.
· The development of teaching notes and instructional guidance notes on Web CT for dissemination with our students is already underway and will provide teacher participants with more flexibility in their learning and increase the dialogue between teachers and learners at strategic times during the programme.

· The provision of our MA programmes in distance learning format is another initiative planned to develop strongly from September 2007.  This will provide students with increased flexibility to pursue their studies on a national basis.
· A greater focus will be placed on leadership for learning in programme content in future.  The thrust will be on pedagogy and in seeking ways to expand pupils’ capacity to learn through different subjects.  Our research indicates the benefits of schools building up professional learning communities in which teachers share their practice, focused on improving pupils’ learning capacity.  Indications are that developing a community of practice with this focus may be the single most important way in which to improve a school and the pupils’ attainment levels.

· Our research indicates that the CPD Co-ordinator is a major driver of ‘M’ level research activity in the school and plays a key role in supporting students’ learning.  We intend to make increased use of the CPD co-ordinator for the purpose of training and development activities and recruiting second cohorts of students in existing schools.

· Data evidence for the above decisions has come from interviews with a sample of participants, TDA information, UCET information, minutes of stakeholder meetings, programme board minutes, discussions with L.A.’s and external examiners.




	Q6: Please provide a summary of the activities that collaborative funding has supported.

· How effective do you feel these activities have been in promoting partnership and collaboration?



	·  Collaborative funding has enabled us to deliver our programme across a range of school centres.  These have included centres in socially and economically disadvantaged areas.  Some schools in ‘special measures’ have untilised our programme as a means of promoting teacher professionalism.

· The funding has enabled us to keep our fees at market rates and reach a much wider market overall than would otherwise have been the case.
· Funding has assisted us in formalising our structures and systems and in developing monitoring procedures.  It has enabled provision to be co-ordinated by a School Partnerships Manager.  We have therefore been able to network widely and offer good learning support to students in school clusters.



Thank you for completing this evaluation form please return it electronically to: ppd@tda.gov.uk
Or by post to:

Angharad Jones

PPD programme officer

Training and Development Agency (TDA) for Schools

151 Buckingham Palace Road

London

SW1W 9SS

