Journal and Portfolio Guidance

Note One

The Guidance below is rather long. My reason for this is that I imagined a teacher working without the support of a tutor. 

Note Two

You can see that I have distinguished between the Critical Journal and the Portfolio. At times I have found it useful to explain the portfolio as appendices to the journal. At other times I have found it useful to talk about how an artist applying for a job might select items from a large portfolio to take to an interview. The selection would be done according to the job description in order to best illustrate the ability of the artist to match it: the job description playing the part of the framework for the interview that would critique the evidence. 

Note Three

The glossary included in the document is, of course, out of date in many respects but I have decided to leave it as it was as, perhaps, a representation of the priorities and thinking of the time. 
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A. Introduction

The purpose of the Critical Journal is to:

1. chart and make sense of professional life.

2. obtain recognition, acknowledgement and postgraduate credit for personal professional achievement.

The main context for this professional sense-making process is the Key Stage Three Strategy. It is quite possible, however, that you will include related aspects of your professional life. You may, for example, be preparing material for the Teacher Learning Academy or you may wish to tie in some of your Performance Management Targets.

The CJPD is divided into ten interlocking sections. The first five are concerned with looking forward at a specified period of your planned professional development. In other words, what you anticipate might happen over, say, a year of your professional life.

The sixth section goes on to outline the process by which you gather and choose most of the evidence for the Portfolio of Evidence for Impact that accompanies the Journal. 

Sections Seven and Eight give you the opportunity to look back, assess and evaluate what has happened. 

And finally the Journal asks you to obtain some verification and anticipate what comes next in your professional life.

B. Writing Style

The Critical Journal is not an essay. It does resemble an academic essay in the way it is structured, but in terms of writing style it includes a mixture of narrative, lists and discursive writing. In places there is guidance about the time to be spent on sections and about style and amount of writing. It is, however, difficult to predict, and unwise to be prescriptive about, the best way for you to communicate to a reader what you have learned as a professional.

C. Glossary

Note: The definitions offered below are neither prescriptive nor exhaustive and some of them may be subject to change as professional knowledge and understanding develops; also the web addresses listed below have links to a variety of useful sources of information not listed here.

APEL - This usually stands for Accreditation of Prior Experiential Learning.

APL - This usually stands for Accreditation of Prior Learning. Sometimes it is called Accreditation of Prior Certificated Learning because it is taken to refer to learning that is formal and endorsed by some form of certification. Occasionally you will see AP(E)L because institutions have procedures that allow them to choose to between learning that is experience-based or learning that is certificated when deciding how much credit to allow to people joining programmes at a higher level than normal. 

ASSESSMENT CRITERIA - (see also Learning Outcomes and Performance Descriptors) In most cases assessment criteria are the overall sets of skills, knowledge and understanding that form the basis for examination in Higher Education. They are akin to Attainment Targets in the National Curriculum and Assessment Objectives in GCSE and GCE. All the different modules and pathways within a masters degree might, therefore, have the same or similar assessment criteria.

CAT POINTS - These are Credit Accumulation and Transfer Points. Higher Education normally allocates sixty credits to a postgraduate certificate, another sixty totalling one hundred and twenty for a postgraduate diploma and another sixty totalling one hundred and eighty for a full masters degree. They are also the currency for AP(E)L.

CEPD - This is the Career Entry and Development Profile that Newly Qualified Teachers take with them as they progress from Initial Teacher Training/Education to their Induction year. It could be a useful basis for starting a Critical Journal of Professional Development. Details are available from the TTA at www.tta.gov.uk or phone number: 020 7925 3700. 

COACHING - This term is increasingly being used to describe the way in which professionals can be supported by colleagues as they develop skills, knowledge and understanding. Its meaning overlaps with Mentoring and is often qualified by use of the term ‘peer coaching’. All of these terms have largely replaced the term, and the process of, ‘appraisal’ which was often perceived as a relatively top down instrument.

CONNECT - This is the CPD Co-ordinator Network of the GTCE. To register an interest in the Network email cpdnetwork@gtce.org.uk or telephone 020 7841 2908.

CPD - This stands for Continuing Professional Development. Most professions use the term, which has largely replaced INSET (see below). It implies more than simply courses undertaken during professional life. It encompasses all the ways in which professionals can develop.

CRITICAL REFLECTION - This is one of Higher Education’s most favourite terms and is usually to be found, either explicitly or implicitly, within assessment criteria. It is often explained as being different from the power to describe. For example, it is not sufficient to describe an event or a personal, professional history or to summarise what has been written; it is necessary, also, to identify and explain critical features, factors, relationships and consequences. Using more than one perspective can help. If something is thought by a writer to be significant the reader must be given a fair chance of understanding why.

GTCE - This is the General Teaching Council for England. There are GTCs for each of the countries of the UK. You will find it useful to visit www.gtce.org.uk/tplf. See also, Teacher Learning Academy. 

HEI - This stands for Higher Education Institution. It is in general use to describe universities and colleges etc. 

IMPACT - The term and concept of impact is in widespread use now. Used narrowly it can be applied to very short-term targets and easy to achieve and easy to measure results. In this way it may be that professional life becomes obsessed with avoiding the long-term and the risky. On the other hand, impact can be so loosely defined that it serves little purpose. It is a concept that can be very rich in meaning, especially if it is subject to analysis, discussion and evaluation.

INSET - This stands for In-service Training and for many years was the preferred term to apply to any course undertaken by a teacher during their professional life (see CPD above). 

IPDA - This stands for the International Professional Development Association. It is a UK based organisation that brings together teachers, schools, LEAs, HEIs, government agencies and others. It can be found at www.ipda.org.uk.

LEARNING OUTCOMES - Almost all HE modules are designed with outcome statements. It is possible to become very confused when presented with Aims, Objectives, Purposes, Intended Learning Outcomes, Key Skills, Content, Assessment Criteria and Performance Descriptors. Sometimes it can seem that they all mean the same but use slightly different wording. It helps to keep in mind that, largely, modules have specific learning outcomes that participants are required to demonstrate (they may be cross referenced with Key Skills) and that whole pathways or programmes usually have overarching assessment criteria that are used to examine the results of all modules. This helps to maintain a standard irrespective of the subject of particular modules. See also Performance Descriptors.

MENTORING - Professionals who have participated in Initial Teacher Training/Education will be familiar with this term. As far as CPD is concerned mentoring and coaching are often used interchangeably and we still have much to learn about the difference between the two terms. 

NCSL - This is the National College for School Leadership. Its web site is www.ncsl.org.uk. It is responsible for a range of professional awards (NPQH, LPSH and Leading from the Middle) that are linked into postgraduate provision. The College is also responsible for NLCs (see below).

NLCs - This stands for Networked Learning Communities. They are run by the National College for School Leadership. It would be wrong to assume that they are all the same They each decide for themselves their shared vision of opportunities for pupils, teachers and headteachers. They can be contacted by email at nlc@ncsl.org.uk or by telephone at 08707 870 370.

OfSTED - The Office for Standards in Education has produced a number of relevant reports. In particular you may find it useful to consult The Key Stage Three Strategy: evaluation of the third year. You may contact freepublications@ofsted.gov.uk. You may also make use of www.ofsted.gov.uk.

PERFORMANCE DESCRIPTORS - HE will usually have a way of describing different levels or grades of achievement. Sometimes these are built into Assessment Criteria and sometimes they are separated out as Performance Descriptors. The important thing is to have a clear notion of what is required in order to obtain a grade.

PPD - This stands for Postgraduate Professional Development. It is a scheme partly funded by the Teacher Training Agency and is designed to provide accreditation for teachers. Details are available on the TTA website: www.tta.gov.uk.

TEACHERNET - This is a website designed to support teachers. It not only provides useful information on research and some of the very practical elements of teaching but it also offers up-dates on latest policy. It can be found at www.teachernet.gov.uk.

TEACHER TRAINING AGENCY (TTA) - This is the Agency established by government to manage both teacher training and CPD. In order to find out more contact www.tta.gov.uk.

TLA - This stands for Teacher Learning Academy. The pilot project undertaken by the GTCE with a number of LEA and other partners ends in July 2005. It seeks to establish a national system for professional recognition of teachers’ learning which can also be linked to the graduated accumulation of postgraduate credit. The Six Core Dimensions to be demonstrated by teachers joining the TLA are:

· Engagement with an appropriate knowledge base

· Planning of professional learning and change activity

· Application of learning in practice

· Accessing peer support, coaching and/or mentoring

· Evaluation of the impact of the change activity on practice and on own learning

· Dissemination what has been learned

This guidance has been written with these Core Dimensions in mind.

UCET - This is the ‘Universities Council for the Education of Teachers’. Virtually all HEIs in the UK are members. Its home page has very useful links. Try www.ucet.ac.uk. 

VERIFICATION - This is the process by which your Journal may be examined for its credibility. If you are presenting a Journal and Portfolio to HE in support of an APEL claim, for example, then it will be stronger if you have had the work verified. This could be by a staff development co-ordinator, a TLA verifier, a Strategy consultant or any one of a number of responsible people.

D. The Four Key Principles of the Strategy

1. Expectations: establishing high expectations for all pupils and setting challenging targets for them to achieve.

2. Progression: strengthening the transition from Key Stage 2 to Key Stage 3 and ensuring progression in teaching and learning across Key Stage 3.

3. Engagement: promoting approaches to teaching and learning that engage and motivate pupils and demand their active participation.

4. Transformation: strengthening teaching and learning through a programme of professional development and practical support.

E. Making Contact with Higher Education

Higher Education Institutions (HEIs) will be interested in you as a professional, sometimes working independently and often working with fellow professionals. They will also be looking for people who can use more than one perspective to examine their professional life. They are less interested in the simple achievement of targets than in what has been learned from professional development, even if targets have not been met. This Journal is designed to support you in obtaining up to sixty credits at masters level.

Please note that each Higher Education Institution will have assessment criteria of its own. They will also have their own procedures and costs for the accreditation of prior learning and experience (AP[E]L). They may also differ in the amount of credit that they feel able to give to work submitted in this way or the number of words that they expect to see for a given amount of credit. It will help you if you find out from your chosen HEI if there are specific requirements that you should bear in mind when compiling both your Critical Journal and your Portfolio of Evidence for Impact. The assessment criteria for this work have been designed to match as far as possible the kind of criteria generally in use in HEIs.

F. Assessment Criteria

The assessment criteria used in this guidance document are:

1. Systematic understanding of relevant knowledge

2. Critical awareness of and insight to the current professional environment

3. Critical use of academic techniques of enquiry, including an awareness of their limitations

4. Analysis and discussion of the nature and significance of evidence

5. Communication of well-grounded conclusions to an appropriate audience

6. A personal professional voice

7. Independent learning and potential for further development

G. Perspectives and Literature

The full list of Perspectives is:

1. The academic/theoretical perspective which has the capacity to enlighten, challenge and make sense of professional practice and policy in unexpected ways.

2. The regulatory/official/inspection perspective which not only embodies public priorities but also enforces a rigorous approach to the assurance of quality.

3. The practical/professional perspective which starts with the personal position of the teacher, working in context, engaging with and making sense of the demands and opportunities of professional life. A confident use of this perspective can also form the basis for a professional challenge to or questioning of theory.

Note: These perspectives also represent a blend of the kind of literature with which a professional would engage, especially if submitting work to HE. In other words, there are, broadly, three kinds of literature for you to take account of. In order to demonstrate that you are using a particular perspective, try to refer to literature that looks at things from that perspective. Also try to see the impact that the literature as a whole has or might have upon your professional life.

H. Intended Learning Outcomes

In order to validate modules and programmes leading to postgraduate awards, Higher Education Institutions (HEIs) will need to specify Learning Outcomes. This document assumes that the over-arching Learning Outcomes are the ten sections of the Framework for the Critical Journal of Professional Development. In other words, you will be required to demonstrate that you have achieved each one. Within this process you will be defining your own Intended Professional Outcomes. Individual HEIs may have different or additional Learning Outcomes.

So, to summarise:

· The framework of the Critical Journal for Professional Development represents the kind of Learning Outcomes that an HEI might require.

· Within that framework (at Section Three) you will set out your personal Intended Professional Outcomes.

· HEIs will be expecting to see that you have used three Perspectives and three kinds of literature as you describe, analyse and evaluate your professional development.

· HEIs will be using Assessment Criteria as the basis for their judgement.

Broadly speaking, there are two ways to use your Critical Journal to obtain credit:

· You could compile your Journal and supporting Portfolio, independently or with help, and then submit it to an HEI of your choice. This would involve the accreditation of prior experience and learning (AP[E]L). Credit would be available although the work would probably not be graded; and, although there would probably be a fee it would be less than the cost of registering for an award in the normal way.

· You could register with an HEI at the outset, thereby ensuring that you obtained a higher level of support throughout the process. Also the work could be graded so that it would affect the classification of an award.

You may get in contact with Higher Education in a number of ways. You might simply contact a local HEI directly or through, for example, your consultant, staff development co-ordinator or LEA adviser. Possibly your school is part of a Networked Learning Community and one or more HEIs will be part of it.

I. Portfolio of Evidence for Impact

This is where you select and compile the evidence that supports your claims to have developed as a professional. Put another way, it is evidence that helps you to identify for a reader the significant impact of your continuing professional development. The portfolio should only contain evidence that you have interrogated or reflected upon in order to establish its relevance to the claims that you are making. This should be the case whether the evidence is direct and tangible or a description of evidence that is indirect and intangible. It is possible that you will be assembling professional portfolio evidence for other aspects of your professional life. If so, then you may wish to select from this evidence pertinent items that support what you what you are claiming to have learned from the Key Stage Three Strategy.

J. Framework of the Critical Journal of Professional Development

There are ten sections in the framework of the Journal. Each of the sections includes: some Explanation; and, occasionally, an optional supporting or preparatory Activity. The Task to be carried out for each section is separately identified. Each section also refers to the kind of Assessment Criteria that HE might use to assess your Journal and Portfolio and the Perspectives from which you may be asking questions of your own professional development. As you move through the Journal you will accumulate evidence that you address the Assessment Criteria and make increasing use of the Perspectives. In other words, the sections of the Critical Journal support each other: they cannot be treated in isolation.

The first five sections of the framework, including the activity, can be done very quickly. They may amount to a total of one or two day’s work although it will probably be sensible to spread the work out over a longer period in order to allow you space to reflect and talk to colleagues.
1. Personal Professional Baseline

Explanation

The journal that you are about to construct should begin with an account of your personal professional background. In other words, the base from which you are now going forward in terms of your development as a professional engaging with the Key Stage Three Strategy.

Often a straightforward CV will give the impression that professional life is a simple progression from one stage to another. In reality the narrative of professional life (and the preparation for it) often includes critical moments and critical factors that brought about a change of direction. Sometimes these changes were completely unforeseen. Also CVs are not necessarily good places to say anything about personal beliefs and values.

Task

If you have a long CV it will be better to place it in an appendix as part of your Portfolio of Evidence for Impact. In the Critical Journal it will be best simply to summarise the key items in your CV and to provide a brief description of what you consider have been the critical moments and factors in your professional life so far. Try to include something about your personal beliefs and values as a professional.

Assessment Criteria and Perspectives

The kind of assessment criteria that you will be addressing here are likely to be those to do with critical awareness of and insight to the current professional environment and with developing a personal professional voice. 

The perspective from which you are starting this examination of your professional development will be a practical/professional perspective. This perspective starts with the personal position of a teacher, working in context, engaging with and making sense of the demands and opportunities of professional life. A confident and well-supported use of this perspective can also form the basis for a professional engagement with, challenge to or questioning of both academic theory and the demands placed upon the lives of teachers in terms of regulations, official requirements and inspection.

2. Professional Context

Explanation

It will be useful to describe under this heading in the Critical Journal the school or college in which you are working. The purpose of this is to make clear the circumstances within which your professional development is taking place. As with your Personal Professional Baseline (Section One) it will help if you identify key features and key factors operating in your Professional Context and the reasons why the Key Stage Three Strategy is important to your school or college. This will also provide the reader of your Critical Journal with a sense of the beliefs and values of the place in which you work. A word often used when talking about institutions in this way is ‘culture’.  

Remember, however, that reference to identifiable individuals should only be done with their agreement.

You may wish to make reference to supporting evidence in school brochures, action plans, inspection reports and development plans. If you do it will be best to include such items, or selections from such items, in your attached portfolio as appendix items.

Task

Describe a) the key features of your school and b) the key factors affecting it. Try, in particular, to choose features and factors that impinge upon your personal professional development and your beliefs, concerns and values.
Assessment Criteria and Perspectives

The assessment criteria being addressed here are likely to be the same as for the previous section. You are, however, also developing the ability to understand the relationship between points that you wish to make and the nature, strength and pertinence or significance of evidence. The way in which you understand relevant knowledge is becoming more systematic. Being able to describe key factors is part way to being able to critically reflect.

The perspective is also the same as for Section One but, by adding your professional context to your personal professional baseline, it becomes likely that you will discover more about the ways in which you are developing as a professional.

3. Intended Professional Outcomes

Explanation
Outcomes are not the same as output. Output is evidence; outcomes are what the evidence signifies. In other words, Intended Professional Outcomes are the skills, knowledge, understanding or experience that you wish to acquire or develop while participating in the Key Stage Three Strategy; and, although you are responsible for your own list of Intended Professional Outcomes, you may be setting them in collaboration with others. 

Remember that they are intended. In other words, events and a growing professional understanding may mean that at the review stage (Section Seven) you find that you have unexpected evidence for unintended outcomes and that some of these unintended outcomes represent relevant and useful professional achievement.

Before compiling a list of your Intended Professional Outcomes for the Critical Journal it will help to undertake the Activity outlined below.

Activity - Relating Professional Needs to Professional Impact
Time allocated for this activity: forty-five minutes to one hour for a group, less for an individual.

If you choose to do this activity you can do it alone. There are, however, benefits to be derived from doing it in collaboration with colleagues. The activity is designed to help you and colleagues to articulate your own needs and the factors affecting them and to gain an early understanding of the kind of impact that might result from addressing them. 

1. Make a simple list of what you consider to be your needs as a professional. They could be any set of skills, knowledge, understanding, experience, qualification or career change. At this stage, although the major context for this Critical Journal is the Key Stage Three Strategy, you need to be as free as possible to include what you like. You may also be influenced by Performance Management Targets or NCSL programmes in which you are participating; but allow your list to be really wide-ranging so that you begin to see if there might be potential relationships between different aspects of your professional life. Do not confine yourself to what is easily measurable. In other words, you can include items relating to self-confidence, motivation and self-esteem.

2. Now try to classify the items in your list by identifying their source. In other words, are they:

· entirely personal

· derived from the School Development or Improvement Plan or some other aspect of school policy

· in response to LEA policy

· in response to Government policy

· related solely to the Key Stage Three Strategy

· representative of particular beliefs, concerns and values

· a combination of any of the above

· or derived from some other source

3. Next try to classify the items in your list in terms of timescale. It may help to see these as: short-term (say, a few weeks); medium-term (say, a few months); long-term (say, a year or more); and continuous (these are the kinds of need that never go away). There is, by the way, no compulsion to confine yourself to these definitions of the timescales. This activity is designed to support and not constrain you.

4. Now move on to consider what you expect to be the nature of the Evidence for Impact that might help you to demonstrate that you have addressed or met your needs. Before you do this, however, remember that not all evidence of professional learning will be tidy, targeted and tangible. If, for example, one of your identified needs was improved professional self-esteem, then the evidence may be somewhat intangible. Sometimes the only way that you can present such evidence is to write a convincing account of what it felt like to, say, lead for the first time a working party of colleagues and how this has led to a gain in professional confidence that has encouraged you to do more as a professional. 

5. So, the next step in the activity is to classify your Expected Evidence for Impact as either Tangible or Intangible. This should help you to avoid any tendency to ignore evidence that is not straightforward and solid. You are beginning to establish here what you consider might be the signals of success (sometimes called success criteria or performance indicators).

6. The next stage in this activity is to consider the conditions controlling the generation of the evidence. In other words, although you may, for example, have identified as a professional need the re-equipment of your class room with thirty new computers it is unlikely that you have the power to control this much resource. You do, however, have the power to address a need to submit a proposal to senior management that there will be benefits from the allocation of such a resource. If control over the conditions for the generation of evidence that you have met your needs is in the hands of others you may be setting yourself up for failure. So, ask yourself the question, “who has the power to affect my achievement as a professional: others or me?”. 

7. It will help if you can record your completion of this activity and place it as an appropriate appendix item in your portfolio of evidence. A useful table for setting this out would look like this, with as many rows as you require for each need:

 Relating Professional Needs to Professional Impact

	Identified Professional Need
	Source of Need
	Time-scale
	Nature of Expected Evidence for Impact
	Controlled by

	
	
	
	
	

	
	
	
	
	


The purposes of the activity you have just completed were to help you analyse your professional needs before you decide upon a set of Intended Professional Outcomes and to think about how you might meet those needs and what they might mean in the form of professional impact.

Task

Now, having possibly carried out this activity, draw up for the Critical Journal your Intended Professional Outcomes. If your numbered list of intended professional outcomes is very long you will be unlikely to deal with it all and if it is too short each one may carry a lot of meaning and so be difficult to focus on. Try to avoid easy targets, as there is little to be achieved from aiming at them; and try to avoid the impossible. 

Remember, however, that, for the purpose of this Critical Journal, the major professional context is the Key Stage Three Strategy. Your Intended Professional Outcomes must, therefore, relate to the Strategy even though they may be focussed upon very personal needs or connect with other concerns of your school.

Assessment Criteria and Perspectives

The Assessment Criteria addressed when completing this section are likely to be similar to those for the previous two sections but in addition you are beginning to establish a basis for independent learning and the potential for further development.

The Perspective is now not only that of the practical/professional but, because you are starting to think about the kind of literature with which you will be engaging, the perspective is also beginning to include the academic/theoretical perspective; and, because you have looked widely at the sources of your professional needs, you are also using a regulatory/official/inspection perspective. 

4. Preliminary Action Planning

Explanation

Since you have now arrived at an idea of what it is you would like to achieve it becomes important to outline the steps that you will have to take in order to make it happen.

Task

If you look back at what you wrote for Section Three, ask yourself four questions. Record the answers to these questions in this section.

Q 1. What are the links between my Intended Professional Outcomes and the plans of my school?

It is likely that there will be links but it will help to see the ways in which both the Strategy and your Intended Professional Outcomes connect with what your school or college wishes to achieve. It may be that what you wish to achieve does not always match school plans. This need not be a problem. Sometimes an individual professional will be identifying needs to be addressed that a plan written some time earlier has failed to spot.

If you list your Intended Professional Outcomes on the left of the page it should be relatively straightforward to write in the links or absence of links for each one.

Q 2. What are the arrangements in my school or college for sharing my Intended Professional Outcomes with others?

It is possible that any such arrangements will vary slightly for each outcome. Some outcomes may be tied into Performance Management Targets, others may be part of, say, departmental plans and yet others may be so personal that you wish to confine the process of sharing your Intended Professional Outcomes to a friendly colleague on a purely informal basis. It is, however, very important that you go through a sharing process on whatever basis. There is a growing experience of, and literature and expertise on, mentoring and coaching and there are many gains to be had in developing opportunities for professional dialogue.

As above, list your Intended Professional Outcomes on the left and write in the sharing arrangements for each one.

Q 3. Given that I have selected a set of Intended Professional Outcomes, how feasible are my plans to achieve them?

These are the range of activities that you and/or others are planning in order for you to achieve your Intended Professional Outcomes. They may be:

· Meetings, courses or conferences

· On-site or off-site

· Formal or informal

· Individual and/or collaborative

In addition, your plans will include engaging with a range of relevant literature and you will have to include some planning of time to allow for this. The Key Stage Three Strategy includes much relevant and professionally useful literature. In addition there may be more literature that you wish to begin thinking about at this stage. 

Literature that is professionally useful and relevant is likely to include a mixture of academic writings, official documentation, work-based and personal professional materials (including schemes of work and policy documents) and newspaper articles. In other words, the full range of literature that can impinge upon the life of a teacher. Section Seven will provide an opportunity to critically reflect upon the professional impact of such literature.

As above, list your Intended Professional Outcomes on the left of the page and write in your plans for each one, including your reading plans.

By the way, when you respond to this question and to the next one you may find that your list of Intended Professional Outcomes is not as feasible as you thought or you might consider that they are too easy to achieve. By all means go back and modify them, remembering that if they are too easy they are not worth trying to achieve and if they are impossible there is no point in wasting effort.

Q 4. What resources am I likely to need to achieve my Intended Professional Outcomes?

The effectiveness of continuing professional development may be dependent upon a realistic notion of the resources involved. Resources can be time, money, materials and equipment. They can also be the cost you pay in terms of having to forego other opportunities. Remember that you may not control all of the resources that you may need to achieve your Intended Professional Outcomes.

As above, list your Intended Professional Outcomes on the left and write in the required resources for each one.
Assessment Criteria and Perspectives

Because you are still planning or thinking ahead about your continuing professional development you are still building up evidence that you can engage with the assessment criteria and perspectives that you have been working to so far. You are also beginning to show that you can build a basis for the use of academic techniques of enquiry that will enable you, later in the Critical Journal, to arrive at well-grounded conclusions.

In terms of perspectives you are increasingly using all three.

5. Expected Evidence

Explanation

All professional development generates evidence no matter what it signifies. It is useful to have an idea at the outset of the form and nature of the evidence. That was one reason for the activity that you were encouraged to do prior to Section Three. 

Evidence is sometimes easy to identify and quantify. It can range from a record or certificate of attendance to a large set of materials or documents, such as revised policy documents, presentations, displays and schemes of works. There are a number of suggestions within the Key Stage Three Strategy about the kind of direct and tangible evidence that you are likely to generate individually and in collaboration with others. It is, however, important to remember that some evidence for professional development will be intangible. Improvements to self-esteem, self-confidence and motivation are crucial to professional development and if they cannot easily be measured they can, nevertheless, be described.

One more point to be made here about evidence is that without a rigorous self-interrogation of evidence for professional development you may seriously under-sell yourself. In other words, if, for example, you have set yourself, as an Intended Professional Outcome, the writing of a new school or departmental-wide policy and simply look for the evidence in the form of the new document, you will probably be discarding considerable evidence of the managerial and inter-personal skills that it took to write a policy that was accepted by colleagues, let alone the skills that it took to begin the process of implementation. In professional life, as in teaching, much happens that is unexpected. When you come to Section Seven you will be reviewing a range of evidence for your professional development and some of it will be unexpected.

Task

So, look back at your Intended Professional Outcomes. By all means modify them now that you have thought about the expected evidence; and, as you did for the responses to the questions that you asked yourself in the earlier section, list the Intended Professional Outcomes on the left and match each with the evidence that, at this stage, you expect might enable you to demonstrate that you have achieved them.

Assessment Criteria and Perspectives

This is the last of the sections in which you are still looking forward. All along you have been building up the number of different Assessment Criteria that you are addressing and making use of more Perspectives to examine your own professional development. In academic terms you have done some of the work needed prior to carrying out research. This should mean that you approach what happens next with a sharpened awareness of its significance. And don’t forget that this might be another good time to talk to people or a person with whom you have decided to share your plans and intentions.

6. Monitoring, Selection and De-Selection of Evidence

Explanation

What you have recorded to this point has been about plans, intentions and expectations. In this section, however, you should be in a position to compile a record of the actual evidence for your professional development. This may differ from the evidence that you expected to see. In the next section you will be reviewing this evidence for its significant impact; and in the section following that you will be making a claim for the actual Professional Outcomes for which you believe that you have evidence. 

All evidence, whether tangible, intangible, or credible descriptions of either, should be placed in your Portfolio of Evidence for Impact. This will enable you to support your claim at Section Eight below.

This section may not be easy because, perversely, the pressures and constraints of professional life can be a barrier to the positive and critical recording of and reflection upon what has been learned as a professional. The word monitoring appears in the title for this section because, having done some serious thinking to this point, you should be in a position to observe what is happening to you as a professional and use the critical framework of this journal to help you make sense of it.

The words selection and de-selection appear because, by the time that you present this journal, you should have made decisions about the evidence that you consider to be significant. It is not sensible to try to present a wheelbarrow full of un-sorted evidence. Bear in mind words such as relevant, appropriate, pertinent, useful and significant when thinking about evidence; and remember to record references to the literature that has played a part in your professional development.

It will help if you look forward to the next two sections (Seven and Eight) because completion of them will depend upon what you do here. 

Activity

Before you go on to list your evidence you may wish to read the following three stories and ask yourself if there is anything in them that reflects your own experience.

a. Overcoming Fear of Water

A class of adults was asked to describe something in their recent personal lives that they considered to be an achievement and to go on to identify the evidence that could be used to help verify their claims. One person said that they had always been frightened of water but, because they now had young children who wanted to go swimming, they had managed to overcome the fear. When asked what was the evidence for the achievement this person replied that they could now swim. 

At this point the person in question appeared to the rest of the class to have gained in stature and self-esteem. They were admired. Someone then asked how well could they swim? The answer, of course, was very badly. The stature and self-esteem began to shrink.

What the person and the group were in danger of doing at this point was to make the mistake of thinking that the evidence was the achievement. Even poor levels of attainment may represent high levels of achievement. If you can recall doing something for the first time as a professional it is possible that you did not do it very well. It might, nevertheless, have represented a considerable achievement.

b. The Sheep and the Pig

Some years ago, in a Liverpool Nursery School where the headteacher was very keen on Records of Achievement, a child asked the headteacher if she could put one of the two pictures she had done that day into her portfolio. The answer was “Yes, which one?”. Now the child had done one picture of a sheep and one picture of a pig. The picture of the pig was really very good: clearly a well-delineated and recognisable pig. The picture of the sheep, on the other hand, was not very good at all. 

When she asked the child which picture she wanted to choose the head was surprised to be told “The sheep, of course”. Being an experienced teacher, and remembering that a purpose of Records of Achievement was that the child should own the decision about what went into the portfolio, the head refrained from intervening at this point. She did, however, ask the parent who came to collect the child why she thought her child had chosen the sheep rather than the much better pig. The mother replied, “Well you see, she has been doing pigs for months. Our house is full of her pictures of pigs. That’s her first sheep.” In other words, the achievement identified by the child as worthy of celebration was the taking of a first step towards new learning.

c. Professional Penicillin

Unlike the others, the next story is totally imaginary. Try to think of a young Alexander Fleming, towards the end of Key Stage Three, sitting in silence with the rest of the class doing a chemistry test. At the end he comes up to the teacher and explains that, although he has not answered a single question, he has, nevertheless, discovered penicillin and does the teacher think its any good? 

Before you say what you think the response of the teacher might be ask yourself if there are any parallels in your personal professional development.

Task A

Now, make a list in this section of all of the items of evidence that you have decided to present in your Portfolio of Evidence for Impact. It will help if each item is presented as a lettered appendix such as Appendix A, Curriculum Vitae. Add a paragraph of explanation in the Portfolio at the start of each appendix item otherwise the reader of your portfolio may have difficulty in understanding its reason for being included. 

Task B

Include in the list in this section each item of literature that you have used while working on the Key Stage Three Strategy.

Assessment Criteria and Perspectives

In addition to building on the Assessment Criteria and Perspectives addressed so far you are now, having assembled evidence to be critically reviewed (Section Seven), using academic techniques of enquiry and beginning to establish the basis to communicate well-grounded conclusions to an appropriate audience. 

In terms of perspectives you are now probably making more use of the academic/theoretical perspective.
7. Reviewing Evidence for Significant Impact

Explanation

This is likely to be the longest section within your Critical Journal.

A Critical Journal of Professional Development is not a pass/fail exercise. In other words, it is not a test of how closely you met your Intended Professional Outcomes, but rather a test of how seriously you have examined what has happened to you in terms of professional development, in this case within a context largely determined by the Key Stage Three Strategy. 

The plans, intentions and expectations at the outset were not designed as hurdles but as a basis for making sense of professional development as it happens. It is crucial, therefore, before you make any final claim for how you believe you have developed as a professional, that you critically review the evidence for what has happened. Try to involve others in this process. You may discover unexpected evidence for unintended outcomes. Discussion with others may also lead to a better description of intangible evidence. And you may gain a clearer picture of what you want to do next. This section will be much more discursive than any of the others.

Remember that you are drafting this section on the basis of the previous one (Section Six). In other words, you are not searching for evidence that matches what you set out to do: you are examining the products of your actual rather than your predicted professional life for significant impact before deciding to select or discard them. 

Activity

In order to help the process of making sense of what professional development has taken place while you have been undertaking the Key Stage Three Strategy and as a preliminary to the Task you may find it helpful to take each of your Intended Professional Outcomes in turn and, making full use of the evidence that you have assembled, ask yourself the questions listed below. 

Questions

Q1. Did I achieve my Intended Professional Outcomes as designed? In other words, was my definition of what I wanted to achieve very accurate and was the evidence that I expected to generate produced entirely as predicted? How can I tell that this is so? Is there any evidence in my portfolio to support this? What professional impact does the evidence signify?

Q2. Does what I wanted to achieve now look as though it should be re-defined? Do I know and understand it better now? How would I define it now? What evidence can support this? What professional impact does the evidence signify?

Q3. Did what I wanted to achieve turn out to be impractical? In other words, were there strong, though perhaps unforeseen, professional reasons why it could not happen? What evidence supports me in saying this? What professional impact does the evidence signify?

Q4. Did I achieve more than I expected? In other words, did I go further than I hoped or, perhaps, this Intended Professional Outcome actually encapsulated far more skills, knowledge, understanding and experience than I could see at the outset? What evidence supports me in saying this? What professional impact does the evidence signify?

Q5. Was this Intended Professional Outcome really not for me? In other words, is it a sign of good professional development if I identify what I am not so good at? On what basis can I say this? What professional impact does this evidence signify?

Q6. I did not get round to addressing this Intended Professional Outcome but should it continue to be a target for next year? In other words, although I did little on it this year or have good reasons for not achieving it, might it be an idea to carry it forward? What tells me that this is a good idea? What professional impact does this evidence signify?

Q7. Having responded to the questions above, now ask yourself if you have any unexpected evidence for unintended outcomes. If you do, make reference to it, make a list of what you believe has been achieved like this and, again, answer the question: what professional impact does this evidence signify?

Task A

The sequence for your discussion of what has happened to you in terms of professional development should be:

· Discussion - a paragraph or two describing what you think happened

· Identification of evidence - perhaps a paragraph upon the relevant items listed in the previous section and collected or described in your portfolio

· Explanation of the significance of the evidence - again, a paragraph or two and remember that you are considering this evidence in terms of its professional impact

Remember, there are no ‘correct’ answers. What matters is the rigour with which you interrogate your own professional development.

Task B

Now you must critically review the literature that you have used. Remember that the literature relevant to your professional development is likely to include a mixture of academic writings, official documentation, work-based and personal professional materials (such as policy documents, action plans, schemes of work) and newspaper articles.

Make a list of the literature that you have selected as most relevant and, for each item in the list, describe and explain its relevance, usefulness and significance to you and, perhaps, other professionals. Another way of describing this is an annotated bibliography. Make sure that each item is identified so that a reader would be able to obtain or have sight of a copy.

Remember that it is possible that an item of literature such as a new syllabus or specification or a new inspection report might not be very welcome but it may, nevertheless, have considerable significance.

Remember also that, while academic and theoretical literature may help to shine a light on practice, a confident professional may be in a position to challenge and contribute to theory. 

In other words, HEIs will wish to see evidence of professionals engaging with literature not simply describing it. It will, therefore, help if you are able to able to show that you have also considered the literature as a whole. In other words, say something about the different impact upon you of particular items or kinds of literature. Try to introduce some comparison.

Assessment Criteria and Perspectives

By now you should have accumulated evidence that you have addressed the full range of Assessment Criteria and used all of the perspectives that will enable you to show that you are operating as a thinking professional. In particular, at this point you will have addressed the criterion dealing with analysis and discussion of the nature and significance of evidence.

In the next three sections you will go on to accumulate more evidence against the criteria and be able to self assess where your Critical Journal and Portfolio of Evidence for Impact clearly address the criteria and where they can be improved.

8. Outcome Claiming

Explanation

Another way of thinking about this section is that, having analysed, discussed and evaluated the experiment of your professional development, you can state your findings. The claims that you make here should be backed up by evidence, even if the evidence is a description of what you have learned. In other words, your claims should be capable of being verified.

Task

Now simply list the skills, knowledge, understanding and experience that you have acquired and developed as a result of your engagement with the Key Stage Three Strategy. It will help if you can number them and it will help further if you can make reference to the items of evidence (or descriptions of evidence) compiled in your Portfolio of Evidence for Impact, including the unexpected evidence for unintended outcomes.

Assessment Criteria and Perspectives

In terms of assessment criteria you are now concentrating on the communication of well-grounded conclusions to an appropriate audience and, in terms of perspectives, although you are mostly employing the personal/professional perspective it is now informed by your experience of having looked at your professional development in other ways.

9. Follow-on Action Planning

Explanation

At this point you should be in a position to think about how you wish to develop as a professional. You do not need to draft new Intended Professional Outcomes at this point but what you wish to do next should, at least partially, arise out of the process you have just completed. It might be a very good idea to share your thoughts about the future with a colleague (perhaps your verifier).

Task

Simply list and explain what, at this stage, you wish to do next in terms of professional development.

Assessment Criteria and Perspectives

In terms of Assessment Criteria you are now concentrating on independent learning and the potential for future development. HEIs will be keen to know that have done some thinking about what you wish to do next, even if, at this stage, it is not a final plan.

In terms of Perspectives you are now beginning to look at the future again.

10. Verification

Explanation

All that is required for this section is that you have your Critical Journal of Professional Development together with the accompanying Portfolio of Evidence for Impact verified. In other words, you need to have a responsible colleague read your work and sign it off as a credible, supported account of the professional development in which you have engaged while participating in the Key Stage Three Strategy.

The sort of people who you might ask to verify your work could include Teacher Learning Academy verifiers, staff development or CPD co-ordinators, Performance Management Team Leaders, mentors, coaches, Strategy Managers and consultants. It is possible that your school is involved in a Network Learning Community or other similar cluster or partnership. It is also possible that you may have access to colleagues who are associate tutors for HE. Whatever your professional situation it should be possible to find the right person who will read your work and be prepared to verify it.

Remember that in Question Two of Section Four you already listed some people and/or groups of colleagues with whom you planed to share your Intended Professional Outcomes.

Task

Find the right person and ask them to verify your work.

Assessment Criteria and Perspectives

As far as the verifier of your work is concerned all Assessment Criteria and all Perspectives are in play for this section.
