Bridging Assignment between the National Professional Qualification for Headship and postgraduate professional development

Note One

This was the first of what were called ‘bridging assignments’ between the programmes of the National College for School Leadership and M-Level programmes provided by the members of UCET operating in England. Today I believe that members of UCET have become far more experienced at and accustomed to designing modules and assignments on a collaborative basis. Looking back at what I wrote in 2002 I can see how concerned I was not to seem to challenge the autonomy of universities. 

Note Two

As an external examiner I have seen completed bridging assignments. They seem to work well. I regret that I did not do more to arrange for colleagues to exchange their experiences of using them. An issue for me at least is, however, that if a university offers automatic credit for NPQH without requiring the completion of a bridging assignment then it places those that would do so in a difficult position when it comes to recruitment.
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1. The National College have proposed that HEIs admit participants to Masters programmes in Leadership and Management with 33% credit (60 points at M level), providing that they hold an NPQH certificate and produce for assessment by the HEI to which they have applied an appropriate piece of written work.
2. Each member of UCET remains in a position to operate its own policies concerning admission.
3. There are, however, advantages to be gained from arriving at some agreement about the subject matter of the piece of written work and about how it might be assessed. 

4. What follows was distributed in draft form for consideration by the CPD Committee at its meeting on 24 October 2002. It is a draft assignment together with a suggestion of the kind of assessment criteria that might be used to examine the work when submitted. The criteria are intended to relate to QAA descriptors for a qualification at M level and also to connect with those used by individual HEIs for M level work undertaken by professionals in the field of education. It is not intended to encompass all the assessment criteria that we might use because the size of the work being asked for is no more than five thousand words. I am grateful for colleagues who contributed to the negotiation with the National College and to members of the committee who gave me feedback prior to the meeting. The current draft (enclosed below) incorporates changes suggested before and during the meeting of the CPD Committee.

5. There are considerable advantages to be gained by all parties if participants embarking upon NPQH programmes are made aware at the outset of opportunities for the accreditation of prior learning.
A critical commentary of four to five thousand words upon the professional development undertaken for and during the NPQH programme.   

Note: the critical commentary shall engage not only with evidence of professional development generated during the NPQH programme but also, where appropriate, with other relevant professional development. In other words, although the commentary is between only four and five thousand words, it will interrogate an evidence base much larger that has been generated by the participant on the NPQH programme. That evidence base is likely to include the School Improvement Project /Work carried out for NPQH.

The proposed structure of the commentary is as follows.

· The background and professional purpose lying behind the decision to undertake the NPQH programme. This might, for example, outline the personal, professional and national environments that provide individuals with reasons for embarking upon this kind of professional development; and it might include the intended personal professional outcomes of the participant at the outset.

· Description of the key features of the programme and critical factors affecting its completion.

· Identification of relevant literature. This might include: regulatory, official and inspection literature such as the National Standards and OfSTED frameworks; and professional literature such as school policy documents; but it must include academic literature in order to gain the kind of insights that HEIs would expect a participant to have if being awarded prior credit. (This approach to literature reflects the different perspectives outlined in the UCET principles for examining portfolio evidence at Masters level).

· Evidence of engagement with literature rather than a simple listing of the views or statements of authors. In other words an applicant should be able to gain insight to the NPQH programme by the use of academic and other relevant literature and also be able to make use of professional experience to challenge such literature when appropriate.

· Identification of key concepts and general principles based upon evidence and the use of academic and other literature. The ability to examine the nature, strength and significance of evidence is likely to be crucial for all participants on Masters programmes. 
· Discussion of and critical reflection upon what has been learned. This should allow for consideration of unexpected evidence for unintended outcomes. It should also employ the insights gained from literature and demonstrate an awareness of the limitations of the professional development undertaken.
· Reference to how what has been learned from the programme will lead to future professional action and further study.
· A list of sources used in the assignment.

Assessment criteria

I suggest that the above will make it possible to employ assessment criteria such as:

1. systematic understanding of relevant knowledge;

2. critical awareness of and insight to the current professional environment;

3. use of academic techniques of enquiry;

4. communication of well grounded conclusions to an appropriate audience;

5. a personal professional voice;

6. independent learning and potential for further development.
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